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DISSERTATION ABSTRACT
A Study of the Effectiveness of the Work-Study ProErom in the Hart-
ford Public High Schools Through an Analysis of Selected Empirical Fac-
tors and Objectives. (June 1974)
John J. LeConche, B.S., University of Ifeirtford
M.A.
,
Trinity Ctollege
Directed by Dr. Kenneth A. Ertel
The purposes of this study were to research and record the historical
beginnings, organization, development, implementation, continuation, and
refinements of the Work-Study Program in the Hartford Public High Schools,
and to assess the degree to which the selected empirical factors and objec-
tives have mde the Work-Study Program a viable one. Multiple research
sources and methodologies were used to assess the degree to which each of
the empirical selected factors and objectives have contributed to the suc-
cess of the Work-Study Program.
The ten selected factors of t)ie program were:
1. The degree of cooperation by employers involved in the Work-
Study Program.
2. The degree of acceptance of the program by school administrators,
teachers
,
guidance counselors
,
and parents involved in the Work-
Study Program.
3. The degree of supervision of student employees by employers and
teachers involved in the Work-Study Program.
4. The degree to which students attend pre-employment orientation
Vll
classes
.
5. The degree to which full-time employment upon graduation varies.
6. The degree to which opportunities for employment in the Greater
Hartford Area varies.
7. The degree to which student enployees will be paid for work per-
formed.
8. The degree to which students and eiiployers understand that the
program continues over a 12 month period which eliminates a
beginning or ending to the program.
9. The degree to vhich students, electing the Itork-Study Program
for course credit, consider the progrmi desirable and rewarding.
10.
The degree to which the participants perceive the Vfork-Study
Program as meeting the changing needs of students and community.
The four selected objectives of the program were:
1. To encourage potential dropouts to remain in school.
2. To increase the nerketable skills of students who desire no for-
mal post-hi^ school training or education.
3. To provide prospective employers with a pool of highly employable
students
.
4. To develop a positive and wholesome job attitude.
The degree to which the selected factors and objectives have been
assessed was by means of research surveys and by research based on unob-
trusive indicators. Statements based on the selected factors and objec-
tives were developed to measure the effectiveness of the Work-Study Program
in Hartford, Connecticut.
Vlll
The selected factors and objectives were chosen carefully. By de-
sign, and of necessity, other factors and objectives were ofnitted.
It was becoming quite evident that neither a school system nor a
business community live in a vacuum. The selected factors without the
selected objectives, utilized as seperate entities, would not ireke the
Work-Study Program an effective one.
A synthesis of research findings revealed that the Work-Study Program
in Hartford, Connecticut is accepted by businessmen, labor, educators,
parents and students.
The reported data from students, employers or supervisors, and parents
showed the Work-Study Program to be successful. Finally, research by the
investigator indicated that the selected factors and objectives have been
attained, and the Work-Study Program in Hartford, Connecticut is an effec-
tive alternative program for students.
Recommendations were developed by the investigator concerning the Work-
Study Program. These recommendations may be used by school administrators
in Hartford and other school administrators to initiate, modify or expand
a work-study program.
Further research was suggested in areas of motivation, dissemination of
infomation
,
examination of the elements of cooperative work experience,
•j ntP'PiRr^tirin between grades 7,8 m the middle schools and the Work—Study
Program, and procedures for evaluating the Work-Study Program.
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CHAPTER I
BACKGROUND
There are in America today
,
thousands of young people who will become
tomorrow's dropouts, either from school or from a job. These are young
men and women who have little, if any, motivation to better themselves
academic preparation. Actually, they see no need for academic sub-
jects for they detect no relationship between what they are required to
study and what they will need in the world of work as they imagine it.
Many come from socially, economically, and culturally deprived environ-
ments; some, from environments commonly classified as enriched. The
common denominator, if one really exists, is probably an unrealistic
view of the educational and vocational world.
Our schools have alienated many of our youth. Our critics such as
1
Banfield, Feldman, Green, SilberiTian and others are legion. All have
made education a convenient repository for much of the social ills of
our times. To a degree, education must accept some of the blame. Never-
theless, many educators are attempting new methods and new approaches
concerning youth who are socially and economically disadvantaged and who
are most likely to drop out of school. Grant Venn, in his book, M^,
Education and Manpower
,
feels that the school must provide opportunities
for youth to learn through real experiences.
The school must design a new approach to the curricu-
lum which will provide a means for a student to render
a service worthwhile enough to receive pay or educa-^
tional credit (or both) . . . When students are serving,
life is no longer meaningless . . . They feel respon-
sible and necessary.
2
2Sidney P. Marland Jr., former U.S. Commissioner of Education,
writing in the Journal of the National Education Association, recognized
the need for better educational programs for the forty to sixty percent
students who do not seek education beyond grade twelve.
Of those students currently in high school . . . only
three out of ten will go on to academic college level
work, and one-third of those will drop out before get-
ting a baccalaureate degree. That means that eight
out of ten present hi^ school students should be get-
ting occupational training of some sort, but only two
out of eight are in fact getting such training
. . .
consequently, half our high school students - a total
of approximately a million and a half a year - are
being offered what amounts to irrelevant general educa-
tion pap: Snail wonder that so nany drop out not be-
cause they have failed, but because we have failed them.^
In the past, and perhaps as long as forrol. schooling has been in
existence, schools have been society's most important method of irrparting
information to its citizens. Today, most educators still use schools as
4
if young people lived in an "infomation poor society." It appears
that educators sometimes fail to recognize the great technological changes
made in the field of communications; and, therefore, being unaware of the
fact that the world in which the child lives is not only being shaped by
school, church, and family, but by a total environment abundant in infor-
mtion.
Although our audio and visual surroundings have changed considerably
of the past 25 years, our schools, to a large degree, continue traditional
patterns of attempting to reach students as if they live in a society that
is scaroe in infomation. If educators accept the idea of an information-
rich society, then future curricula ought to be designed around the concept
3of an information-rich society so that all children can benefit frtm the
environment in which they live.
It is aljTiost axiomatic that blending practical exper-
ience with formal instruction enhances the educational
significance of both.
^
This blending can take many forms.
It occurs under a variety of synonyms, in a variety of
mutations. It is enployed by schools, by industry, by
pi^lic service institutions, by professional associa-
tions and unions. Current critics of education are in-
sisting that instruction should be relevant, and scane
formula for combining work and education is an ever
popular recommendation.^
Certain characteristics mark large groups of these youngsters: low
achievement in academic areas, sometimes failures, frcm which they often
attenpt to escape by leaving school; a lack of marketable skills; nega-
tive job habits; indefinite or ill-defined vocational goals; and un-
realistic life goals.
As our society has become more affluent and rich in infonration, it
has also tended to become poor in action, action that once took the form
of children performing productively in the household or supporting them-
selves fron an early age. As affluence increased, the child’s environ-
ment has become impoverished in opportunities for responsible and produc-
tive performance or any performance that tests and develops his potential.
In his book. Education for What is Real
,
Earl C. Kelly writes.
As soon as students are old enough, their school
experience should be supplemented by work exper-
ience in the actual world. Our youth do not need
to come to naturity without having the slightest
idea of what the working world is like.^
On March 16, 1964, in a message relative to poverty, Lyndon B.
Johnson, then President of the United States, said.
4The yoi^ man or woman who grows up without a decent
^ucation, in a hostile and squalid environment, inill health or in the face of racial injustice, that
person is often trapped in a life of poverty.
He does not have the skills demanded by a conplex
society; nor does he know how to acquire those skills.
He faces a mounting sense of despair which drains
initiative, ambition, and energy.
The teacher’s mission ought to be to help every young person in his
care grow into the broadest, wisest, most vital person possible; and, in
thus fulfilling himself, the student will arrive at moments of hei^tened
insight when he sees more clearly than ever before what the world is
7
about and how he can fit into it creatively and significantly."
l&^ess man exploits others, he has to work in order to
live. However primitive and single his method of work
may be, by the very fact of production, he has risen
above the animal kingdom . . . Work is also his liber-
ator from nature, his creator as a social and independent
being. In the process of work, that is, the molding
and changing of nature outside of himself, man melds
and changes himself. He emerges from nature by mas-
tering her; he develops his powers of cooperation, of
reason, his sense of beauty. The more his work de-
veloped, the more his individuality developed.®
As land is improved by sowing it with various seeds, 9
so is the mind by exercising it with different studies.
Frederick C. Thome, a noted psychologist and psychiatist writes.
While a student at Columbia, I had experienced the
recurrence of study problems encountered first in
grammar school, then high school, and later in medical
school ... I can learn best by doing things organically,
next by hearing about them auditorily, and last by
lading . . . Several Columbia professors considered me
a misfit, not doing well in their subjects and advising
that I should dig ditches.
In any case, I found myself at the age of twenty-five
with a Columbia Ph.D. and still no clinical training
or experience. . . This frustrating educational exper-
slence
. . . resolved me to enter medical school primarilyto gam clinical trau^g and experience.
. . Medical
school was a fascinating experience as I was threwn
mto the intimate study of himan life in all conditions
from conception to autopsy. iO
The purpose of a work-study program, then, is to provide students
with opportunities to work; work that provides young adults with the
chance of developing their abilities toward becoming responsible, produc-
tive citizens. Work-study programs also provide students with the occas-
to realize that their behavior has an effect on the welfare of others
both on and off the job. Further, through a work-study program, students
are integrated into function£il community roles, community reles that en-
able student employees to move into adulthood with a better understanding
of how our adult society functions.
Purposes of the Study
There are two major purposes of this study. First, to identify and
select the important factors and objectives which have had influence on
the continuation or success of the Work-Study Program in the City of Hart-
ford. The second is to determine the relative effectiveness of the selec-
ted factors and objectives in relation to the program now in operation.
In order to accomplish goal number one, it will become necessary to do
the following:
1. To review in part the historical aspects of the Work-
Study Program,
To determine the opinions of approximately 300 students.
These opinions will be recorded and evaluated concerning
2 .
6the effectiveness of the selected factors which made
the Work-Study Program realizable in the City of Hartford,
3. To evaluate the opinions of 50 selected parents of
forroer or present Work-Study students concerning the
effectiveness of the selected factors and objectives,
4. To evaluate the opinions of 35 selected cooperating
enployers and or on-the-job supervisors of the present
Work—Study students concerning the effectiveness
of the selected factors and obj ectives
,
5. Through on-site observations, unobtrusive measures, cor-
respondence, notes and school records, an effort will be
made to detemine the relative degree to which the se-
lected objectives of the program have been met.
To achieve goal number two, the investigator will do the following:
1. From the findings described in two throu^ five above,
conclusions will be drawn concerning the degree to which
the selected factors and objectives described in the body
of this paper make the Work-Study Program workable. These
conclusions will be based on emergent patterns and trends
rather than on specific or absolute differences.
2. From the conclusions developed, recommendations will be
nade concerning: a) changes which would redirect the
program closer toward its objectives; b) improved pro-
visions for future assessment procedures both in program
7and in factors that would assure its continuation; and
c) modifications to extend the concept to include a
greater segment of the student body throughout the Hart-
ford School System.
Statement of the Problem
There are at least three (or more) formal institutions involved in
the way youths are brought to adulthood: one is the family, another is
the work place, and a third is the school.
The family as a source of occupational learning has declined since
father went out to vrork and carried out his productive activities away
from home. To further limit the occupational learning in the home, nother
went out to work in millions of families
,
or otherwise stopped carrying
out her major productive activities in the home. As an economist recently
11
stated, "The home closes down during the day."
Changes in Idie workplace have been away from smll organizations to
large ones requiring fonal credentials, away from using children in
secondary and service activities toward excluding them from workplaces un-
der the guise of "protection".
These changes in the family and in occupational
institutions have led botli to become less use-
ful as settings where the young can learn. The
young remin in the family, while the activities
from which they could learn have moved out; the
activities from which the young could learn re-
main in work places, but the young themselves have
been excluded. This exclusion places youth more
on the fringe of society, outside its important
institutions
.
8l^y youi^ people are leaving school unprepared to
rind or hold a job. Discouragement or frustration
aw^ts them; often they become either dependent on
others for theij? basic needs or anti-social in atti-tude and behavior. Approximately one out of every four
s"^dents will drop out of school before completing
high school. He will be among the last hired — and
llie first fired in today’s world of work where there
IS little need or demand for theunskilled
. On a nation-
wide. basis' we have at least one million^outh
annually who are high school dropouts
New directions for alternative methods of school and education have
become imperative if the schools are to meet the challenge of providing
insaningful education for all students. Not only must our schools change,
economic organizations must change to incorporate the young and
to serve as institutions for learning.
A reorgaj^zation of education is, therefore, necessary.
The distinction between schooling and education must be
realized and accepted. Once this is recognized, then
the way is paved for the creation of a true educational
system — not merely a system of schools, but a system
of education that covers non-intellectual learning as
well. The answer, of course, is that the young belong
where everyone else is: inside the economic institutions
where the productive activities of society take place.
In Hartford, Connecticut, many of our young people are still dropping
out of school. It is, of course, unrealistic to think that dropouts can
be eliminated completely. Since we are dealing with individuals, it
seems reasonable to conclude that there will always be students who
leave school as soon as it is legally possible. Nevertheless, nany
students who may have dropped out or who want a work-experience for a
myriad of reasons are asking to be enrolled in the school system's
Work-Study Program. In Ifertford, experience has shewn that whether or
not students go on to post-high school education or enployment , the Work-
9Study Program has at least, introduced them to the world of work and
provided them with a work experience. The Work-Study Program has expan-
ded its original concept of providing a work experience for only the
potential dropout to include as iiony students as possible who might
t>€nefit from a work experience.
The Hartford Work-Study Program, therefore, has evolved into a
program not only for potential dropouts, but into one that attenpts to
provide a work-experience for those students who request it. The Hart-
ford Board of Education has looked upon the Work-Study Program as an
excellent one and has seen fit to support it over a period of ten years
.
What, then, makes Work-Study a viable education program for students
in Hartford’s public high schools? This study will endeavor to assess
the factors which make the Work-Study Program function, and the degree
to which this program has achieved its stated objectives.
Limitations of the Study
1. The present study will be concerned only with the infornation
available for investigation and judged to be of importance to the study
of the selected factors and behavior of students in relation to the stated
objectives.
2. The study will be limited to the approximate time period from
September, 1963 to December, 1974. Some data in the early days of the pro-
gram may not be found. Enough data, however, will be presented to estab-
lish the developmental process of the Work-Study Program.
3. The study will be confined to students who are now in the program,
10
who have graduated or dropped out of school rw-vux b n i. Other students have entered
and left the program in consultation with guidance counselors. In a com-
munity as highly mobile and shifting as Hartforxi, the population does
not in all cases remain consistent throughout this investigation.
4. The selected factors and behavioral objectives being assessed
may not lend themselves to precise measurements since assessment was not
a consideration in the original formulation and statement. The procedures,
techniques and instruments to be used, though selected to measure as
accurately as possible, may affect the degree of validity of the results.
5. Since most of the data will be gathered from persons closely in-
volved with the program, there is the possibility of an element of bias.
6. The investigator of this study was involved with the program in
a variety of roles from its inception to the present time. This involve-
ment might inadvertently cause him to searxdi for results favorable to
the program.
Definition of Terms
Work-Study is a program available to students 16 years of age or
older interested in combining in-school study with a work experience in
a local business or industry. Selected students leave school during
regular school hours, are paid at least the minimum wage and receive
school credit for the work phase of the program. There is no related
class
.
Cooperative Education is a work-experience program based on the ca-
reer objectives of the student, and with work station serves as the occu-
pational laboratory to which classroom instruction is directly related.
11
In alirost every situation, the student receives both financial payment
and credit toward graduation.
student who has been enrolled and fails to complete
the requirements for graduation frcm the institution concerned. This,
of course, does not apply to transfer students.
Work-Study Coordinator is a professional person employed by the
school system who coordinates academic studies with vocational exper-
iences. He is a teacher, counselor, and job placement specialist.
Advisory Council is a group of business and industrial people invited
by the school system to act in an advisory capacity to the Work-Study
Program.
Planning Committee refers to the original group of community people,
teachers, and administrators who initiated, developed and implemented
the Work-Study Program.
Overview of the Study
Significance of the Study . As a result of this study, it is conceiv-
able that the Work-Study Program might be expanded to include the college-
bound student.
Questions of identification and recognition, both in school and on
the job, might lead to answers indicating that the Work-Study Program has
inherent components of motivation and learning. These components could
inply new methodological approaches not only in instruction, but in a new
organizational structure for the school system and a greater acceptance
of students by business and industry.
12
This study, therefore, is important not only to the Hartford School
System, but to other school districts, near and far, with limited voca-
tional facilities. Furthermore, if the results are positive, it will
give schools the kind of information needed to either expand or modify
existing work-study programs, or to initiate one where one does not
now exist.
Organization of the Report
. In Chapter One, the background will be
developed, the purposes of the study enumerated, and the problen pre-
sented. Further, the limitations and an overview of the report will be
given.
Chapter Two will describe design of the study and the methodology
used for assessing the selected factors and objectives.
Chapter Three will include a review of related literature pertaining
to Work-Study Programs. A review of the literature written about l\fork-
Study Programs focuses on the achievement of the student, his personality,
his environment both in and out of school, his teachers and his attitudes.
Also, research indicated that many authors have written about work-study
in relation to the camunity, job assessment, manpower needs and the
work ethic. The writer has found no research relating directly to the
question: l-Jhat are the selected factors and objectives that make work-
study a viable education program for potential dropouts in an urban school
system?
Chapter Four will consist of a brief history of the Work-Study Pro-
gram in Hartford; its planning, organization, inception, development and
implementation, and change in the Hartford Schools.
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Chapter Five will present and analyze the data obtained through
the assessment procedures used in the study.
Chapter Six will include the sumnery, conclusions, and recom-
mendations
.
CHAPTER II
DESIGN OF THE STUDY
In the analysis of various selected empirical factors and objectives
the investigator had obtained student data from school records and col-
lected infoniiation from students, employers or supervisors, and parents
by means of questionnaires developed in concert with the University of
Massachusetts. The questionnaires, designed for computer prxjgramming,
were given to students in the tenth, eleventh, and twelfth grades, to
enployers or supervisors, and to parents of present or fomer students
of the Work-Study Program. (See Appendix A)
The study incorporated two types of design: 1) a case study method
and 2) a multifaceted assessment design.
The (^se Study Method
Data from a number of sources had been examined in order to describe
the planning, organization, and implementation of the Work-Study Program
in Hartford. The description, resulting from the collected data, had
identified the major actors and incidents related to the Work-Study Pro-
gram in Hartford. An investigation of data and information included the
following
:
1. Memos and correspondence from the Superintendent’s office.
2. Minutes of the program planning committee.
3. The Employer’s Advisory Committee.
4. Correspondence, questionnaires, and documents pertaining
to the program.
Reports, interviews, and discussions that took place with5.
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teachea?s and employers.
6. Students* record cards, report cards, and rating sheets.
The resulting narration had described a specialized prcgram and
provided the necessary background for the second part of the proposed
study.
The Assessment Design
The second phase of the study incorporated a multifaceted assessment
design of the Work—Study Program to detemine the selected factors which
contributed to the continuation or success of the program and the selec-
ted objectives which have or have not been met since the program’s in-
ception. Each selected factor and objective, wherever possible, was
assessed by factual data and by several and different assessment tech-
niques. For some objectives, a quasi-experimental design was used in
concert with other procedures and data. This approach fortified the valid-
ity of the data collected and the concluding statements made about the
program.
Further, the rationale for this technique was suggested by Belasco
and Trice who urge that all available measures be utilized, particularly
in field study situations where only quasi-experimental procedures are
available and ex-post-facto assessments are necessary since no original
15
provisions has been node for evaluation.
The assessment design was directly related to the selected factors and
objectives. The selected factors and objectives in the liartford Public High
Schools Work-Study Program are followed by the assessment procedures which were
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used to determine the degree to which each selected factor and objec-
tive had been reached
.
Factors
. The selected factors are,
1. The degree of cooperation by enployers involved in the Work-
Study Program.
2. The degree of acceptance of the program by school adminis-
trators, teachers, guidance counselors, and parents invol-
ved in the Work-Study Program.
3. The degree of supervision of student employees by employers
and teachers involved in the \*fork-Study Program.
4. The degree to which students attend pre-enployment orienta-
tion classes.
5. The degree to which full-time employment upon graduation
varies
.
6. The degree which opportunities for employment in the Greater
Hartford Area varies.
7. The degree to which student employees will be paid for work
performed.
8. The degree to which students and enployers understand
that the program continues over a 12 month period which
eliminates a beginning or end to the program.
9. The degree to which students, electing the Work-Study Pro-
gram for course credit, consider the program desirable and
rewarding.
10.
The degree to which the participants perceive the Work-Study
Program as meeting the changing needs of students and Com-
munity.
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Instruments were designed to determine the effectiveness of the
selected factors. The forms consisted of questions covering the items
listed above. The administration of the questionnaires was under the di-
rection of competent teachers familiar with the Work-Study Program. Fur-
ther, the instruments were given to approximately 300 students in the VJork-
Study Program, to approximately 50 employers selected in a systematic pro-
cedure, and to approximtely 75 parents selected in a systematic procedure
of present or fomer Work-Study students.*
Questionnaire
. The student questionnaires were administered
to approximately 300 students presently in the Work—Study Program in Hart-
ford. A date was scheduled so every Work-Study student in school on that
day completed the designed questionnaire. For those students who were
absent on that date, a follow-up study was completed during the following
week.
In attempting to obtain the thoughts of students in the program, the
investigator aimed to achieve a sample of the opinions of approximately
80% to 90% of the students who participated.
The instrument was given to the students during the Fall of 1973.
Employer or Supervisor Questionnaire . Since it was impossible to
gather data from all of the employers or supervisors, the investigator con-
sidered it necessary, however, to obtain data from approximately 50
*It is understood by the investigator that at least 30 surveys must
be made of any one group to be statistic£illy acceptable. Out of approx-
imately 100 employers, this investigator chose to contact every other em-
ployer, and out of approximately 300 parents of Work-Study students, one
parent out of every four parents of fomer or present Vfork-Study students
was chosen to receive tlie questionnaire
.
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employers or supervisors. The elected pm:edure was to involve a system-
atic selection of every other employer or supervisor out of approximately
100. To accomplish this task, the investigator felt that the manner in
which to obtain the data was to interview each selected employer or super-
visor in person.
Pa^t Questionnaires. To obtain the opinions of all the parents of
present or former Work-Study students would have been an enomous task.
The investigator, therefore, decided to survey one parent out of every
four, of approxinately 300 parents of former or present Work-Study stu-
dents. Through the use of a systematic sampling procedure, the opinions
of approximately 75 selected parents of former or present V/ork-Study stu-
dents were evaluated concerning the effectiveness of the selected factors
and objectives. A telephone survey and or a mailing, or both was used to
collect the information necessary to this study.
In conjunction witii the above selected factors, the investigator de-
termined from the opinions reported on designed questionnaires, student
records and unobtrusive indicators, whether the following objectives of
the Work-Study Program had been met.
Objective I . To encourage potential dropouts to remain in school.
A. How the potential dropout was identified.
B. The dropout rate of Work-Study students was compared to the
total dropout rate in the City of Hartford.
C. The attendance records of students in the Work-Study Program
were reviewed prior to their electing tlie program as a course
of study and after they liave been exposed to the program and
participated in it.
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O^ective II . To increase Die narketable skills of students who desire
no formal post-high school training or education.
A. A detemination was made of the average length of time a stu-
dent remains on the job. The records of 100 students selected
in a systematic method had to be evaluated to decide the mean
or average time.
B. A post-graduate follow-up study was made to determine the num-
ber of students remairiing on the job as a result of the Work-
^"tudy Program. The follow-up study of 100 former students
of the Work-Study Program selected in a systematic manner was
conducted by telephone.
Objective III
. To provide prospective employers with a pool of highly
employable students.
A. A listing of the number of employers who have or aire partici-
pating in the program had to be made to determine the type of
employment offered and the kind of employable student desired.
B. The actual number of students employed through the Work-Study
Program. To accomplish tliis segment of the study, data had to
be gathered and presented on all of the enrollees presently
employed and the type of enployment accepted. The number of
student-workers to be assessed was approximately 150 (or one-
half of the original population).
Objective IV. To develop a positive and wholesome job attitude.
A. Using a systematic sampling procedure, 100 selected VJork-
Study students were rated by employers concerning the develop-
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ment of wholesome job attitudes.
B. A study was made to determine the effectiveness of the Orien-
tation (in-school) Class which is a pre-requisite for enroll-
ment in the Work-Study Program. Students (approximately 300)
had been questioned to determine the value of the orientation
program prior to being placed on a job.
C. E^ta was gathered and recorded as to the number of students
employed through the Work-Study Program who were dismissed by
employers because of poor job attitudes in the course of a
one year period.
D. The records of approximtely 300 Work-Study students had to be
tabulated in the following categories:
1 . Attendance
2 . Grades
3. Punctuality (in school)
4. Demerits or ciphers given.*
The evaluated records encompassed both the year prior to en-
rolling in the Work-Study Program and the year before graduation.
The following chapter, Qiapter III, will present and discuss the review
of literature.
•'‘These are tlie more canmon terms used for Major Disciplinary Offenses
(M.D.O.), See Appendix C.
CHAPTER III
REVIEW OF LITERATURE
Work-study, work-related occupational education, cooperative voca-
tional education, cooperative work experience, and work-training, as
used in educational circles, are really one and the same concept identi-
fying a program where work and education are intertwined. Yet, to some
extent, each may suggest its own philosophy and operation, but all seek
to provide opportunities for youth to engage their energies in the adult
world of work either after school or during part of the school day. If
the work experience is associated with either work-study or cooperative
work experience, students usually attend school in the morning and then
report to their on-the-job training stations during the afternoon. If
the work experience is with the Neighborhood Youth Corps In-School work
study-training program, students attend school for a full day and then
work in a local, state, or federal agency for two hours per day or ten
hours per week. Students enrolled in a program identified as one which
combines work and education, must first receive permission from their
parents, school administrators, counselors and work-study coordinator.
Today, in Hartford, Connecticut, as in neny urban areas throughout
the United States, there exists a portion of our school population for
whom entry into the world of work is very difficult. Although the Hart-
ford Board of Education provides many diverse occupational educational
possibilities, employers are reluctant to employ youth who lack achieve-
ment in school or terminate their formal education by leaving school
prior to graduation. These students are called dropouts; the majority
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of them are referred to as disadvantaged.
"Who are the disadvantaged, the socioeconomically handicapped youth
of the United States? In general, they are the children of low-income
parents who live in our affluent society, but do not share in its bene-
fits
. . . This limitation is the result of their family income and
educational and occupational background, and, in n^y cases, of their
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racial or national origin."
In spite of their loneliness and unhappiness at home, their frus-
trating experiences at school, their financial pressures, their anti-
attitude, their indifference to responsibility, and their
failure syndrome in which they find themselves resulting from apathy
and lack of self-confidence, they do come to us with a source of strength.
In speaking with them, the investigator found the greatest source of
strength among the disadvantaged is the resourcefulness which enables most
of them to cope with the difficult conditions of life. It does not take
long to learn very rapidly the hatred they feel for their environment.
They do not, however, want to be judged inferior because of the place in
which they live, or because of the color of their skin, or because Eng-
ligh is a second language for them. In short, they do not v;ant to be
judged inferior because of their culture.
The relatively large number of disadvantaged youth who do not get
into trouble is some proof of the great strength these young people have.
"A good, realistic work-experience program is needed, therefore, for
the disdavantaged . Many young people are afraid of the first job
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because they lack self-confidence. A sheltered and well structured
eraploynient ejtperience can give the student a chance to get his feet wet
in the working world without drowning in the process."
Most programs designed to prepare the disadvantaged for an occu-
pation have a teacher-coordinator who will find en^loyment for the stu-
dent and then follow-up on his progress.
A review of related research and literature which has brought
work-experience programs to their present state of acceptance in several
high schools will be offered in this chapter. The background for its
development will be sketched, and various contributions from other re-
lated programs will be reviewed. The research and literature reporting
directly to the dissertation, though very limited, will be reviewed.
Literature Related to Work Experience as a Component of Vocational Education
Although this study is not an historical paper about Vocational Edu-
cation, programs interrelated with work and education are both vocational
by design, and in the literature reviewed. It is of concern to the inves-
tigator that if some of the historical aspects were deleted from this
study, pertinent thought, observations, and sequential events pertaining
to work and education programs, would leave a void significant to the
dissertation.
Some Early Influences . For centuries work has been viewed as a
solution to social problems among the poor. "In Elizabethan England, for
example, with the decline of feudalism, tlie growth of town and trade, the
rise of pauperism, and the sharp increases in property crimes and crimes
of violence, distinctions were drawn in highly moralistic terms between
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the "worthy” and the "unworthy" poor. The former were defined as "good"
people who because of injury, illness, or age were unable to work; the
latter, as "bad" people who would not work and who were therefore fit
subjects for workhouses where they could be mde to produce."
"The first schools established by the colonists in the New World
were for the benefit of the country gentry and the wealthy merchants
whose sons were preparing for entrance to Oxford or Cambridge. These
were the town schools, ordered by the legislatures of Massachusetts
19
(1647) and other Northern colonies."
Francis Keppel, Chairman of the Board of General Learning Corpora-
tion, made the following statement:
In 1647
,
the "old Deluder Satan Act" was enacted
by the Massachusetts Bay Colony to provide schools
so that children could be taught to read and write
in order to study the Scriptures and thus avoid "ye
old deluder, Satan". Histories of American public
education often begin with that date.^^
However, the act of 1647 was not the first. A few years earlier,
the colonists adopted a law for apprentices to learn a trade, and to
increase the political and economic self-sufficiency of the Colony. Our
early history, therefore, tells us that the schools were expected to teach
not only general education, but vocational education or what is now some-
times called Career Education.
The large majority of children in the agricultural
society of early Massachusetts at least knew all
about what their parents did in order to live, and
had a pretty good idea of what others did in the
community. Today we can have no such confidence.
We have to turn to the schools to help the children
know what jobs mean and to prepare them for their
25
c^ers as workers. That 'old deluder, Satan’, whothrives on helplessness and hopelessness, may yet
again be avoided. 21 ’ >
"FoUowing the establishment of a Farm and Trade School in Boston
in 1814, the General Society of Mechanics and Tradesmen of the city of
New York opened a library and inaugurated a mechanics' school in 1820.
Three years later the Gardner Lyceum in Maine opened its doors. These
and other succeeding institutions carried most of the burden of vocation-
al education until well into the midpoint of the nineteenth century."
The Morrill Act of 1862 placed the federal and state governments in
support of publicly financed education designed to train the youth of
the country in agriculture and industry. "From that time until the
P^^sent, the fortunes of vocational education have been identified with
specific federal legislation to a greater extent than any other aspect
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of American education."
Starting around 1880, the nanual training and industrial arts pro-
grams were considered excellent educational excercises, but had little
or no relation to vocational education.
"Concerned with this state of affairs, leaders in industry, com-
merce, agriculture, and labor, as well as government officials and edu-
cational authorities, early in the twentieth century called attention
to the need for vocational education. The Smith-Hughes Vocational Edu-
cation Act was passed in 1917 and the vocationalists received their first
24
substantial encouragement."
Although the Smith-Hughes Act of 1917 had been interpreted to permit
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funding of cooperative education, it was not until the George-Dean Act
of 1936 that cooperative education was specifically provided for in the
text of the law. The provisions of this act and George-Barden Act of
1946 were limited, however, and it was not until the "Vocational Act of
n1963" that all the broad forms of cooperative education were provided.
Recent Influences. The Congress of the United States has acted in a
revolutionary manner in the field of Vocational Education over the past
ten years.
Powerfi^ social forces have brought vocational
education under more widespread and critical
scrutiny during the past decade than any other
time since 1917, Within a period of ten years,
1962-1972, three Presidents have appointed or
worked with citizens' commissions created to
s"^dy the national program of vocational educa-
tion and to make reconmendations for its modern-
ization and improvement. Each of these groups
has produced a significant report. The Panel of
Consultants on Vocational Education appointed
in 1961 by President Kennedy presented a major
report entitled "Education For a Changing World
of Work." This led to the passage by Congress
of the Vocational Education Act of 1963. As
required by this Act, President Johnson appointed
the Advisory Council on Vocational Education in
1967. Its report, "The Bridge Between Man and
His Work", resulted in substantial revision of the
1963 Act in the form of the Vocational Education
Amendments Act of 1968. This 1968 law required
the creation of a continuing National Advisory
Council on Vocational Education, which began to
function in 1969. The first report of the Council
was submitted to President Nixon . . . The Council,
with its counterpart in each state, will regularly
monitor and evaluate the program in the future.
The Educational Conpact of the States, an organ-
ization of leading educators and political leaders
devoted to the improvement of American education,
has placed vocational education high on its list
of priority concerns. 2
^
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Some writers, convinced of the broad social value of vocational
education, have suggested that it can be somewhat of a social panacea.
"Prosser and Allen in Vocational Education in Denocracv published in
1925, ascribed most social ills to vocational incompetence and there-
fore concluded that vocational education was the answer to mny of
them.” The social ills referred to by Prosser and Allen were unem-
ployment, the alienation of youth, lack of respect for American insti-
tutions, juvenile delinquency, adult crime and unstable and unsatisfac-
tory homes. Although the social ills mentioned may appear to be over-
stated, the report of the National Council on Vocational Education,
published in July 1969
,
emphasizes the capacity of vocational educa-
tion to solve many of the social problems of our time.
Interdisciplinary Contributions
. Many reports and studies have
been made in the area of work and education. The emphasis of most re-
search has been on cooperative vocational education, technical and indus-
trial education, and agricultural education at the high school level.
Similar research projects have been conducted at the college level.
Specifically, many of the studies mentioned above have been made in areas
of instructional methodology, the student learner, educational technology,
program implementation, and the employment community.
The investigator requested that a search be conducted by The Educa-
tional Resources Center of the Area Cooperative Educational Services
(A.C.E.S.) located in North Haven, Connecticut, through the records of
the ERIC Clearinghouse on Vocational and Technical Education. The
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followi.,g portion of a letter was rtceived by the Wstigator:
"Enclosed please find the iraterial you requested concerning the
Evaluation of Work
-Study Programs
. The criteria used for the eval-
uation of such progranis, almost always involves the outcomes in terts
of student achievement. There is almost nothing which concentrates on
program elements, e.g., conmmity cooperation, job opportunities, eto."^®
Research Findings Concerning Work and Education Programs
Much of the research written about work and education programs,
except for those in distributive and agricultural occupations, is of
recent origin, and, of the programs reported lately, the majority of
them seem "to be concentrated in urban areas.
in the field of work and education implies that
secondary schools should implement various foms of work-experience
programs, thereby utilizing not only many community resources, but
capitalizing on the strengths of both the school and the students. Work
and education programs can benefit students by identifying their strength
and giving them an opportunity to establish behavior patterns based on
successful experiences.
"Work-Study programs have been initiated which generally include
a combination of regular (though often job-oriented) academic training
and supervised work experience (usually paid). They attempt to give
s"tudents skills and atti'tudes necessary for employment, some idea of the
relationship between education and employment, and the pocket money of
which "they are sometimes quite in need. Often they have succeeded in
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convincing ^icipants of the necessity of achieving higher levels of
education."
Jeffery Piker, in his book, Entry Into the Labor Forv'.
. mentions
Work-Study dropout prevention programs with various features. Examples
of such programs are,
The Detroit job-upgrading program trained about 1,000 dropouts
in one recent year for an average of 14 weeks, providing specialized
job instruction as well as generalized work infomation. A similar pro-
gram in Chicago gave 59 dropouts on-the-job training in a large depart-
ment store, with two days per week devoted to in-class development of
basic skills such as reading, speech, mth, and citizenship. In seven
large New York cities, potential dropouts were recruited into a program
in which they attended school half-days and roceived work-training in
public buildings half-days. The San Francisco Housing Authority recently
co-sponsored a program in which high school juniors and seniors residing
in public housing were given the opportunity to attend four hours of
da.sses in the morning and to work four hours in the afternoon at a variety
of supervised jobs. During the summer of 1961, Lane County, Oregon,
established work camps for youths who had indicated a loss of interest
30
in school."
Louis G. Heath examines the Richmond Youth Project questionnaire
administered to and completed by 4,077 students in 11 public junior and
senior high schools. "Samplings of the total data are presented and
indicate that the rebel.
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1. is extremely anxious about his future,
2. feels that the teachers want students to be quiet,
3. is a terminal student in a system which is primarily
preparatory for college,
4. is not facilitated by the curriculum in a satisfactory
identity development.
The concluding discussion emphasizes the need for individualizing cur-
ricula and for initiating thoroughly integrated work and study programs."
The Santa Barbara County Association of Work-Experience Educators
made an evaluative study of work-experience education in Santa Barbara
County High School Districts. The purposes of the study were, 1) to
describe the nature of the program, 2) to evaluate the purposes, method-
ology
,
and results
,
3 ) to identify problems
,
issues
,
and strengths
,
4 ) recommend basic principles which should govern procedures involved
in the continuance and improvement of the program, and 5) to evaluate
the implementation of the recommendations of a 1961 study of a similar
nature.
In October 1968, 1,747 questionnaires were sent
to principals, counselors-coordinators
,
teachers,
counselors, students, employers, and parents.
Usable responses totaled 1,000. Important
deficiencies were insufficient supervisory visits
to job stations,and inadequate relationships
between job and school experiences. Recommen-
dations include, 1) organizing of effective
advisory committees, 2) employing sufficient
staff to direct the program and coordinate jobs,
3) classifying students in accordance with program
type (exploratory, vocational, general), 4) pro-
viding an effective orientation program for 10th
grade students, 5) providing related instruction
for all students in the programs, 6) solving trans-
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emphasis on
giadance prior to 30b placement, and
progj^^l^ ® continuous public relations
Kaufman and Lewis conducted an in^lepth study in three selected
cities to determine recommendations for improvement of vocational edu-
cation. "The researchers recommended that,
1 ) programs in broad general skills with general
application be developed,
2 ) programs be aimed at the large proportion of students
who see little relevance in either vocational or aca-
demic curricula,
3) vocational education brings meaning and interest
to the learning experience,
4) opportunity be provided for employment exploration and
familiarization as an integral part of "the curriculum.
"
The Detroit Public Schools evaluated a project designed to provide
an in-school work experience for one-hundred forty junior high school
students. Data on the 14 and 15 year old pupils who had participated in
the program was gathered during the fall term of 1966 . "Case studies
indicated that individual students did show progress in academic perfor-
mances, in attitude toward school, and in social behavior. In general,
the program met only the objectives of providing earned financial assis-
tance to needy pupils and providing pupils with supervised work exper-
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ience which might better prepare them for entry into the world of work."
"In the School to Employment Program (STEP), which is a part-time
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school, part-time work program for potential dropouts, 27 percent of
the pupils were returned to the noniHl school program, 11 percent
entered full time employment, 13 percent were removed for lack of
school dropouts."
"Work experience in the Los Angeles City Schools enables the high
school student to be employed under school supervision while continuing
his high school education. Student benefits were, 1) a reduction of the
"no experience" problem, 2) receipt of general education while learning
to work with others, 3) the practical application of learned skills, and
4) the earning of spending money."
In 1963, the San Francisco Unified School District, the San Fran-
cisco Housing Authority, and the California Department of Employment
developed a work-experience program that gave 30 students residing in
San Francisco’s public housing projects an opportunity to remain in
school while enrolled in a work
-experience also. The would be dropouts
had an opportunity to gain practical work experience, learn skills, and
develop self-confidence and good work habits. "The success of the pio-
gram, as evidenced in the highly satisfactory performance of the 30 stu-
dents formerly assigned, has enabled the department to provide additional
37
,
,
opportunities .
"
"Pupils may be defined motivationally into two categories: those with
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delayed goals and satisfactions, and those whose goals are immediate,
who will not delay their satisfactions. For those with delayed goals,
schools are ideally suited in terms of partial goals as steps in turn
to an ultijiate goal."
It is, therefore, these very partial goals which are non-aooeptable
to students without deferred goals. Schools ought to provide motivation-
al factors which are important to students. Potential dropouts, therefore,
iray find a motivational factor which could be the key to having the pupil
delay his immediate goals and satisfactions for deferred goals and satis-
factions
.
Certainly nothing meets the criteria of ijimediacy as well as does
money. "Money, while not in itself a satisfaction, it can't be eaten or
worn, is a claim on satisfactions that our society must honor on demand.
This led staff members of the Edwin 0. Smith School at Storrs, Connecticut
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to consider a work-study program for the socially unmotivated."'
'
In higher education, Wilson and Lyons ipeported that at the Univer-
sity of Cincinnati, in 1906, "The late Herman Schneider (later Dean of
Engineering) quietly began a revolution in American higher education.
It was in that year that Dean Schneider inaugurated cooperative educa-
tion - the combination of work and study as an integral part of the educa-
tive process. Today thousands of cooperative students each year are
enrolled in over 60 institutions granting the baccaulaureate degree and
across the country thousands of high school pupils are involved in
3M
(cooperative) work-study programs."
Whether one thinks of organized cooperative education or the sim-
ple and spontaneous trend of students toward work while in college, one
IS struck by the fact that no real evaluation of philosophical purposes
and broad values and no comprehensive documentation of methods and re-
sults have ever been carried on in regard to work and study interrelated-
ness. It has been largely by faith, and perhaps by testiironial evidence
of graduation and others that inforroal work opportunities have been
steadily pursued. There has been a glaring lack of basic research prop-
erly documenting the philosophic advantages and disadvantages of this ap-
proach as part of an educational process
.
Even today, in our industrial life, apart from certain
values of industriousness and thrift, the intellec-
tual ^d emotional reaction of the forms of huiran
association under which the world’s work is carried
on receives little attention as compared with physi-
cal output.
The need for training is too evident; the pressure
to accomplish a change in their (our youth) attitudes
and habits is too urgent to leave these consequences
wholly out of account ... In undeveloped social
groups, we find very little formal teaching and train-
ing. For the most part, they depend on children
learning the customs of the adults, acquiring their
emotional set and stock of ideas, by sharing in what
the eldicrs are doing ... In part, this sharing is
direct, taking part in the occupations of adults and
thus serving an apprenticeship; in paiTt, it is in-
direct, through the dramatic plays in which chil-
dren reproduce the actions of grown-ups and thus
learn to know what they are like. To savages it
would seem preposterous to seek out a place where
nothing but learning was going on in order that one
might learn.
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The schTOl of tommorrow vdj.1 deal so far as pos-
problems, actual materials and
significant situations ... We must attempt
somehow to escape the artificiality that comesfrom formalized learning, routinized dailyprograms and rationalized beliefs. Too often
we th^ we are learning about life when we are
actually escaping from it, hiding in classrxxDms that
r^ve their historical roots in medieval cloisters.
The school of tommorrow my find that the search for
reality leads in the direction of constructive work
situations. Some opinions favor actual work exper-ience such as that provided by the Antioch College
plan.
^
Once we commit ourselves to a program of
teaching young people to 'work by working
,
by doing
tasks that are significant to themselves and society,
then education will become a shared project of the
entire community. The school of tomnorrow, then,
will provide expressional outlets and training for
doers as well as thinkers; this is an emphasis that
schools must make if we are to free ourselves of the
old fallacy that education is the training of the mind
and its faculties. Words are symbols invented merely
to describe things and acts; but in academic educa-
tion they have become the product, not the tool. We
learn by doing. That is the process. But we learn
for doing. That is the purpose.
CHAPTER IV
the work study program
IN HARTFORD, CONNECTICUT
The comiission on juvenile delinquency of Phi Delta Kappa suggests
that if a work-study program is to be implemented or is in operation, it
should meet the following criteria:
1 .
2 .
^e student performs socially useful tasks at a level of pro-ficiency canmensurate with his own highest ability.
SfiS2 supervised by a qualified high school
3. ^edit is ^sed on both quantitative and qualitative judgements
gr’anted toward high school graduation:It thus beccmes part of the student's personnel record. The work
experience for credit must be gained during school-released time.
4. The student may or may not receive remuneration for the work done.
5. 'pie coordinator or supervisor should meet the students enrolledin the work-e?^erience program in a special class in which pro-
blens of public relations and job success are combined. Local,
state and federal labor laws and regulations pertaining to the
employment of youth are observed.
6. Care is taken that no exploitation of student labor results.
7 . The controlling purposes of work-experience programs may range
fron guidance and general education to vocational education for
a specific occupation.
8.
The Voluntary Work-Education Project for High School Dropouts is
a ^work-study program that provides practical methods of helping
sixteen to twenty-year-old dropouts becone employable, find jobs,
and becone self-supporting workers. To attain such goals, the
schools provide daily classes where students improve their educa-
tional level while working on jobs to upgrade themselves for future
employment.
. . Constant supervision by school personnel and con-
munity employers helps students develop good wDrk habits and heal-
thy attitudes toward themselves and others. Placem|j^t assistance
for either part-time or full-time work is provided.
Justification for The Work-Study Program
During the school year 1962-63, a number of administrators, counselors,
and teachers began to recognize a need for vocational education opportunities
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for students in grades 10, 11, and 12. incidence of students dis-
cipline infractions had appeared to occur frequently, and teachers
increasingly reported a lack of student notivation. In addition to the
above, and a^ not to be overlooked, was tfat during the school year
1961-62, the research office at the Hartford Board of Education reported
434 student dropouts.
Seymour L. Wolfbein, ^e Transition From School to Work: A Stndv
ofJThe School Learner
, found the following:
rationalization for (students) leavingscnooi IS dissatisfaction with school. ^
^ neat homogeneous group of girls and boyswith their own unique set of problems.
which finally result in a drcpout begin way back in
grades.
^
We should, it seems, begin to develop at-titudes ^d to supply information orienting the young person to
^ch environmental forces as the world of work in the elementary
^ades before presenting him with formal guidance programs at the
nigh school level.
Mucators ^ need to take a "hard look" at their curricular offerings.The ^question needs to be asked: Is it possible to design courses
of instruction which can hold the interest and be of substantive
value
^
to at least some of the yo^g people who do not make head-
way within existing practice.
4.
A panel of Consultants on Vocation Education was appointed on October
5, 1961 by the Secretary of Health, Education, and Welfare, the Honorable
Abraham A. Ribicoff, and continued under the Honorable Anthony J. Celebrezze.
completed report, submitted on November 27, 1972, reccmmended that vo-
cational education must:
1. Offer training opportunities to the 21 million non-college grad-
uates who will enter the labor market in the 1960's.
2. Provide training or retraining for the millions of workers whose
3 .
4.
5.
whose jobs will^^ap^^dS%r"inSeaSm"'^efS
mation, or economic change. ^ efficiency, auto-
In December. 1961, the "Bridgeport Connecticut Conference on School
Dropouts convened. Attending were representatives from the Board of Educa-
tion, Manufacturers Association, Chamber of Ccnmerce, the City Administra-
tion, University of Bridgeport, P.T.A. Council, and others. The conference
met to determine and discuss the extent and causes of dropouts and to try
to determine ways of coping with the problan. A representative group of
students, the dropouts of 1960-61 school year were to be studied; the find-
mgs to be tabulated and analyzed.
The following results were obtained:
1. Fo^ per cent of all youngsters registered in grade six
failed to finish high school. (About 400 left school in the
school year 1960-61.)
2. The typical problem youngster comes frcm a low-incone family
with little stability; moving frequently frcm place to place.
(Of the total high school group, 69 entered in either kind-
ergarten or first grade.)
3. The homes of the youngsters involved were generally without
many books or magazines.
4. Parents were apt to be working at seme unskilled occupation.
5. Family is likely to be on relief at least part of the time.
6. This youngster usually leaves school at age 16, if he has a
reading problem.
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7. There was little evidence to show that ethnics or raoifllreasons alone were responsible,^^ ^cia
Although caution must be exercise in extrapolating from the particu-
lar to the general or from the locale of each study to Hartford, Connecti-
cut, It xs suggested, however, thatthere are segments of each of the above
articles which holds promise for being beneficial to the proposed program
for the City of Hartford.
In the school year 1962-63, therefore, the elected members of the
Hartford Board of Education supported the concept of a work-study program.
In response to the need which had been recognized, former Superin-
tendent of Schools, Kenneth L. Meinke, appointed a Work-Study Committee to
research, develop and implement a work-study program for potential drop-
outs. "The Work-Study Committee which met several times during the school
year 1962-63 included: Ezra Melrose, Principal of VJeaver High School and
Chairman of the Committee; Lloyd Calvert, Supervisor of Secondary Education;
Grace Ferguson, English teacher; Joseph Gordon, Coordinator of Guidance;
John LeConche, Distributive Education teacher; Carl Olson, Chairman of
the Guidance Department at Hartford Public High School; Nancye Perry,
Manager of Cafeteria Services; Dr. Ellis Tooker, Coordinator of Psycho -
logical School Services; Carl Komor, Supervisor of Special Services; Helen
Hayes, Home Economics Advisor; and John Connole, Industrial Arts Teacher."^®
The Greater Hartford Chamber of Commerce joined the Hartford Board of
Education in promoting the program among its membership by providing op-
portunities for onployment. "Members of the ’Chamber’ who assisted in
promoting the program were Arthur J. Lumsden, Executive Vice-President;
Harlan Judd
,
Manager of the Communities Service Department ; and Henry
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towes, Chairroan of the Education Ccmmittee."'*®
"Further, Gene St. Piere, President, Henry Silverman, Vice-President
and Donald Beecher, Chairman of the Education Ccmmittee of the Greater
Hartford Labor Council, cooperated in the initial planning of the Wbrk-
Study Program by resolving many of the problems surrounding the employment
of our youths in industry.
The Work-Study Committee stated the problem in the following manner:
education see this dropout problen being solved only
:o^t effort of the community and the schools,
ogether we will identify and strengthen areas of weaknesses
2^d also introduce programs that hopefully will prevent fur^ther occurrence of the weaknesses
.
Based upon our experience to date and a continued evaluation
or those school children who show evidence of beconing poten-ti^ dropouts, the following proposal is submitted: that the
schools, and business, and ^ industry
,
and labor start cooper-
atively a pilot program which would offer selected students a
worthwhile school and vocational experience that would provide
mutually valuable learnings.
llie Work-Study Proposal
The Work-Study Program would consist of a school-based program to give
the enrollee a general orientation to the world of work. This phase of the
program would be approximately 18 weeks in duration, one classroom period
a day. The second phase of the program would require a student to accept
employment with a cooperating employer on a part-time basis. The number
of hours a student may be employed would be between 12 and 20 hours per
week
.
Objectives . "The Vfork-Study Canmittee listed the following as objec-
tives of the Work-Study Program: 1) to encourage potential dropouts to
ranain in school, 2) to increase the marketable skills of students who
desire no formal post-high school training or education, 3) to provide
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prospective anployers with a pool of highly employable students, and M)
to develop positive and wholescme job attitudes."
Orientation . "The students meet daily to cover topics which include
pre-interview training, interviewing techniques and good work habits.
The course outline covers the following material which is a pre-requisite
for all Work-Study students.
I. School Regulations
a) Foms to be completed. Student and Elnployer form and
work permit.
b) Sign-out sheets
c) School regulations and grading
d) Attendance and tardiness (in-school and at-the-job)
II. What Kind of a Job?
a) Where and what type?
b) Advantages and disadvantages of each
c) Pay, benefits and opportunities
d) Travel costs to and from the job
e) Eating facilities
f) Overtime, earned days, vacations, etc.
g) Union and non-union
h) Analysis of one's self
III. Where Do We Find Positions?
a) (Sreater Hartford (Chamber of Cbmmerce
b ) Employment agencies
c) Federal, state and local opportunities
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d) Newspapers, radio stations, journals, etc.
IV. Field Trips for First Hand Knowledp^e
3) Learning about a company
b) What to look for
c) Questions to ask
d) Behavior
e) Permission slips, etc.
V
.
Communication
a) Telephone conversations
b) Names, introductions, greetings
c) Letter writing
d) Casual and business conversations
VI. Applying For The Job
a) Procedures and channels
b) Attendance and punctuality
c) Posture and appearance
d) Dress and personal hygiene
e) Application forms, work permits
f) Tests (Kinds and uses)
g) Conpany rules and regulations
VII. The Interview
a) Posture and appearance
b) Clothing (clean, pressed, color)
c) Voice (diction, clarity, etc.)
d) Eye contact, interest, listener
e) Honesty (on forms and to questions)
f ) Punctuality and protocal
g) Rules, regulations, company policy
h) Documents to taJce with you
i) Pen, pencil, etc. (preparedness)
VIII. At the Job
a) Rules and regulations, company policy
b ) Protocol and
’ chain of comn^nd
'
c) Attendance and punctuality
d) Team work, cooperation
e) Making decisions (employer-enployee relations)
f) Driployer-employee expectations
g) Taxes, insurance, etc.
h) Neatness, personal hygiene, etc.
IX. Planning For the Future
a) Need for advancement
b) (Continuing education
c) Self-evaluation and re-evaluation
d ) (Canmunity services
e) Leisure
f) Budgeting and saving
X. How Are You Evaluated?
a) Employer reports
b) School grades and reports
c) Teacher reports"
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Bnployment
. If a student is unable to attend the mominf; school
session he will not be permitted to report for work on that day. In that
case, the student must make two telephone calls to explain his absence:
1. To a Work-Study teacher
2. To your employer and you must speak with your imediate
supervisor when possible
If you are tardy in coming to school while engaged in the work-
phase of your program, pick up a tardy slip from the office and show it to
the Work-Study teacher sometime during the day but before leaving school
for work.
Every student is governed by the rules and regualtions set forth by
his employer. These rules do not have to be in writing. Dnployer will
gladly explain the rules to new employees. Some basic rules which apply to
all employees are:
a) Call your immediate supervisor when you can not go to work. It
is better to notify him one day in advance when possible. Do
not forget to call the Work-Study teacher.
b) You must be punctual when reporting for work. 1:00 PM means
1:00 PM and not 1:01 PM or 1:02 PM.
c) You must not leave work at any time without your supervisor's
permission.
d) Courtesy and good manners are desirable characteristics to be
found among young ladies and gentlemen and should be extended to
everyone
.
e) You must do the work for which you are being paid. If you finish
a task, report to your supervisor for more work. Do not remain
idle. Do not disturb other employees. This is a place of busi-
ness and not a place to have a social hour.
f) Dress must be appropriate for the job at all times. You must be
neat. If you are not certain what you should wear, inquire from
your employer or your teacher.
M5
Before leaving school or home, the student should check the following.:
a) hair is combed and neat
b) face, hands and nails are clean
c) clothing is clean, pressed and appropriate
d) teeth are brushed
e) planning for 'travel is sufficient to allow for prompt arrival
at work
f) physical needs have been met with a good night's rest and a
good breakfast."
Work-Study Program
M.es and Regul^tjor^. In addition to the regular school rules, stu-
dents in the progrom must demonstrate their ability to be punctual and pre-
sent every school day. This means that students should make it a practice
to report to school on time and to report to every class promptly. Stu-
dents are reminded that employers want and need employees who can report
on time and who can be depended upon to be present each day of the year.
Therefore
,
the Work-Study teacher carefully maintains records 'of stu-
dent absences and tardiness. Unnecessary and unexplained absences may be
one of the major reasons for eliminating students frcm the prxDgram.
"Any student who receives detention (for any reason) will have to take
that detention. You will be allowed one day to notify your onployer. Re-
member, you lose money for every hour of detention you receive. If you
continue to receive detention, your eligibility to remain in the program
will be in jeopardy."
The V/ork-Study Teacher . " The Work-Study teacher will visit your place
of ©nployment to see you at the job when required and to observe you during
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the perfonnance of your duties. It is the teacher's responsibility to
help you to succeed. He will assist you by providing additional ex-
periences at school if needed. He will hold conferences with you to make
certain you are doing well and to find out if you have any problems which
need to be discussed in order to help you to do your job well. IVhile
visiting your employer’s business establishment, the teacher will consult
with your supervisor to check on your punctuality, attendance, ability to
follow directions, quality of work, ability to work with others, depend-
ability, initiative, efficiency, loyalty, cheerfulness, helpfulness and
perseverance."
The Work-Study teacher v^ould also provide the necessary articulation
between tlie job and the school to insure that the teachers involved would
understand the problem concerning the student at his place of employment
and
,
therefore
,
attenpt to gear the particular course of study toward the
needs of the participating student.
Hie Cooperating Employer
. It was considered by the Work-Study Com-
mittee that the cooperating employer would have a significant and respon-
sible role to play. The Work-Study Teacher Coordinators discussed the
following with the prospective employer: 1) the employer's application
blank, 2) the hiring interview, 3) on-the-job training, 4) a cross
section of experiences if possible, 5) orientation of other departmen-
tal employees to the aims and objectives of the Work-Study Program, 6) an
outline of the daily or weekly training schedule, 7) an orientation to
the daily routine, i.e., punching a time clock if necessary, reporting to
the supervisor in charge, safety practices, securing and returning equip-
ment or supplies, clean-up procedures, pay period and pay day, etc., and
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8) evaluation of the Work-Study student (see Appendix B - Student
Employee Evaluation Form).
The first day on a job, either for an adult or for a student, can
be quite apprehensive. The Work-Study Teacher Cbordinator in discus-
Sing"first day" problems with the cooperating employer suggested that
the employer introduce the student trainee to other employees, and fa-
miliarize the student with the work environment. Also, the cooperating
employer should plan periodic conferences with the Work-Study student
and let him know that when deserved, praise for a job well done would be
offered, as criticisms when warranted would not be avoided but would be
constructive and in the privacy of the employer and the student trainee.
Finally, whenever possible, setting the stage for the following day at
work would be discussed with the student-employee towarxi the end of
each work day.
Pilot Work-Study Program 1963-64
. In September, 1963, the prelim-
inary phases of the Work-Study Program were undertaken at Weaver High
School in Hartford, Connecticut.
One hundred twenty-four junior students were screened as potential
applicants for the program by junior class counselors. Later, an as-
sembly was held to discuss the objectives of the program with the poten-
tial candidates. Sixty of the 124 interested students made application,
and of these, 48 were selected to enter the orientation phase of the
program beginning in September, 1963 and ending in January 1964. During
December 1963, the teacher-coordinator visited all of the training
sponsors, thereby preparing for the day when the student would enter into
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the work-experience phase.
In January, 1964, students were sent out for interviews with em-
ployers. Thirty-eight students were successful in obtaining positions;
the other ten students were unable to obtain jobs because of the lack of
available positions. On January 27, 1964, the students began their du-
ties as student-employees for 18 different firms. The results of their
experience is summarized in the following table:
TABLE 1
Weaver High School Work-Study Program
2"tudent-Employee Evaluation by Employers - 1964
Glrade
April 1964
Frequency
(N=38)
June 1964
Frequency
(N=38)
A+ 2 - Excellent 1
A 2 7
B+ 4 - (3ood 6
B 13 12
C+ 7 - Acceptable 3
C 4 2
D+ 1 2
D 0 1
F 0 1
Drop
(program only) 0 1
Incomplete 5 2
Table I indicates that the range of grades achieved was from a low
of F to a high of A+. The average grade earned from employers by the
Work-Study students was B.
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;^_ical nnployGr Comments
. Included in the 1963-64
the Work-Study Program were cormients nade by employers,
about the Work-Study Students were,
progress report on
Typical renorks
1 . Needs to improve in
Body odor.
'transposing telephone numbers and speed."
2 . Steady worker - learn quickly,
accuracy
.
Needs to improve in speech and
3. Conscientious and cooperative. Limited potential,
average on Purdue, Minnesota Clerical and Typinsbetter than appraisal.
Scored below
Perfomance
4. Must learn to apply himself better when not busy with customers.
5. Students such as Miss G could be exposed to business machines.
6. Speed and dexterity should improve with experience.
7. Scored below average on Purdue. Perfomance better than appraisal.
8. Very pleased with her work. Proved very satisfactory. Quality
of her work errorless.
9. Has discharged all work assignments and asked for more.
10.
Slight body odor. Needs to improve in "transposing numbers and
timings.''
11.
Student seems to lack interest in job — is not aggressive
we have discussed this with him.
12. Steady worker, interested in what he has been doing. Keeps him-
self busy. Helping in upholstery and rug area. Tests — Purdue
(below average). Performance better than appraisal.
13. Satisfactory progress thus far. Shows interest in work; however,
she is too new to determine what her skills are. (Hired late.)
Tests — Purdue and typing tests below average. Minnesota -
Clerical — average, perfoniHnce better tlian appraisal indicated.
14. Willing and cooperative worker — does not require constant in-
struction. Needs to improve in typing. Tests — Purdue, average;
Minnesota - Clerical average; typing - below average.
15. Doing a very good job — well liked by co-workers.
16. She does not like to be corrected.
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17
. Hair IS a problem occasionally but this willneeds more e^erience. We like this pirl.than most seniors we have had here. Tests*
belCM average!
improve
. Only
Her work is better
Purdue, average;
Doing better than
During the first marking period in 1963, the average number of ab-
sences for the Work-Study Students accepted into the program for approx-
imately a 10 week period was 3.35 days. In the third marking period,
however, the average number of days absent over a 10 week period drop-
ped to 2.06 days. Significant improvement in the attendance record of
the participating students was duly recorded.
Recommendations for the Year 1964-65
1 . piat the present junior class participants continue in their part-time employment situations and that wherever possible and when-
ever talents^ and learned skills indicate, these students shouldbe upgraded in terms of responsibilities and wages.
2.
^at the 1964-65 junior class be given vocational orientation
during the
_
Fall of the year in preparation for work experience
in the spring of the school year. Approximately 45 students
should be selected.
3. 'piat the 1964-65 sophomore ^ class be given vocational orientation
in the Spring of the year in preparation for the work experience
pro^am in the Fall of the year in preparation for the work ex-
perience program in the Fall of the 1965-66 school year. Approx-
ijnately 45 of these youngsters should be selected.
4. It is strongly recommended that employers begin to feed back to
the schools those areas of instruction which can better be handled
'^i^Hin the school framework and which will provide the youngsters
those marketable skills that employers deem desirable in
prospective employees. The latter should be formally structured
by both educators and employers.
5. It is the recommendation of the coordinator of Guidance that as
soon as funds are available and trained personnel employed, the
program be expanded to include students from all three of Hart-
ford's senior high schools.^®
The 1963-64 Pilot Work-Study Program was deemed a viable program
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by the Hartford Board of Education and. based upon the reco^endations
Of the a<tainistration, it would be continued during the school year 196M
1965 at Weaver High School in Hartford.
I>jring the school year 19G4-65, the Greater Hartford Chamber of Com-
merce, the State Labor Department, and the Hartford Board of Education
supported the expansion of the Vtork-Study Program at Weaver High School.
Mr. William C. Moreau became the first Work-Study Coordinator under the
leadership of Mr. Joseph Gordon, Coordinator of Guidance.
Summary Report - 1964-65
TABLE 2
Weaver High School. Work-Study Program
End of the Year Report 1964-65
Students, Employers and
Marking Periods
Total No. No. of
of Students Employers
(N=89) (N=35)
Avg.
Absentee
(Days)
Avg.
Tardiness
(No. of times)
1. Seniors 43
2. Juniors 46
3. Employers 35
4. Prior to Work-Study 4.96
b
.
First marking period 2.77
6. Second marking period 1.85
7. Prior to VJork-Study 2.93
8. Second marking period N.A.-
9. Third marking period 2.17
Not available
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should be noted that the 43 Work-Study Seniors were offered
opportunities for perroment employment upon graduation, and during the
suim^ of 1964, forty-six Work-Study Juniors continued working on a
full-time basis and would be working at the same companies when school
opened in Septeinber 1964.
Although the Work-Study Program was still in its embryonic stages.
It was acknowledged as a success during the first and second years of its
infancy. Meetings held durijig the second semester of the 1964-65 school
year by the Work-Study Committee, the Greater Hartford Chamber of Com-
merce, the State Labor Department and the Hartford Board of Education
led to the unanimous decision of expanding the Work-Study Prcgram to
the three city high schools during the school year 1965-66 pending the
receipt of Federal Anti-Poverty funds through a community action agency,
the Community Renewal Team in Hartford, Connecticut.
Expansion of the Vtork-Study Program . In the fall of 1964, the Fed-
eral Government through the Office of Economic Opportunity (O.E.O.) pro-
vided the opportunity for this program to become part of a community
action program of the Community Renewal Team of Piartford. Thus, with
Government subsidy, the continuation and expansion of the Work-Study Pro-
gram to all senior high schools was assured in the school year 1965-66.
In April 1965, assemblies were conducted in all three high schools
with the cooperation of business, industry, labor, and administrators of
the Hartford Board of Education. The Work-Study Program was explained to
students of the sophomore class with emphasis on the pre-employment ori-
entation class and the employment phase of the program.
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In the three Hartford high schools, 364 students were on the Work-
Study roster in June, 1966. The 34 graduating Work-Study Seniors were
offered full time anployment with their participating employers and all
but SIX accepted. The six students who chose not to remain with their
work-study employers were enployed full time on other jobs.
Like many other progra-iE in the senior high schools, this pregrem
shewed some mortality during the school year. Urenty-seven students
left work-study and enrolled in other programs in the school. In addi-
tion, there were some students who not only dropped the program but also
left school. The percentage of students leaving school completely from
the Work-Study Program represented about 4.7% of the enrollee population.
This percentage represents approximately 1/2 the dropout rate of the
total school population.
Beginning with the school year 1965-66 and continuing through June
1973, the Work-Study Coordinators’ Annual Reports concerning the program
in Hartford s three high schools revealed that the overall performance
of work-study students improved in the following areas: (See Appendix
C>.
1. Average grades improved.
2. Average number of absences decreased
3. Average number of tardinesses decreased
4. Average number of major disciplinary offenses
(M.D.O.) decreased.
The most difficult years, 1968-1970, were the years of student
unrest; the years of crisis on college campuses throughout the country.
Many students in the Work-Study Program remained away from school
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thereby reflecting the decrease in average grades and an
absenteeism during the school year 1969-70.
increase in
A most significant figure, however, was the data presented each year
on the number of students who dropped out of both the Wbrk-Studv Program
and the school.
Each year very few work-study students dropped out of the program and
the school in comparison to the total number of school dropouts from the
entire school population.
In October 1965 a memorandum was issued by the Coordinator of Guidance
requesting ideas and plans to formulate a "council of people" to serve
as advisors to the Work-Study Program. During the ensuing ninths, the
following were appointed members of the Employers Advisory Council:
Don Beecher
Labor Education Center
University of Connecticut
Michael C . Cordera
Aetna Life 6 Casualty Company
Sonj Monson
Connecticut General Life
Insurance Conpany
Robert Rosenfeld, President
Acme Auto Supply, Inc.
Ethel Fosbrink
G. Fox and Company
Joseph R. Gordon
Hartford Boai?d of Education
Nicholas Russo
Colonial Shoe Repairing
James A.S. Wallace, V.P.
Connecticut Bank 8 Trust Co.
Jack Johanson, Vice President
Cushman Industries, Inc.
Robert Warner, Vice President
N.E. Upholstery Supply Co.
Harlan Judd John F. VJhalen
Greater Hartford Chamber of Commerce Bulkeley High School
Joseph Lenihen Ralph R. Worth
Southern New England Telephone Co. Weaver High School
William C. Lforeau
Hartford Public High School
Allan Zuman, President
N.E. Upholstery Supply Co.
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Resi^tions, Appoii^tments and Philosophy
, In the schcx.1 year
1966-67, Joseph Gordon, the Coordi^tor of Guidance, left the Hartforxi
Board of Education, and Mr. William Mor^u was prx.mcted to the position
of Coordinator of the Intensive Instructional Care Program for the
Dnotionally Disturbed (i.i.c.). John LeConche, Vice-Principal of
Hartford Public High School, was promoted to Coordinator of Vocational
Education in May 1967 and assumed his new duties in September 1967.
During the latter part of September 1967, Medill Bair, former Super-
intendent of Schools, appointed eleven educators in the Hartford Public
School System to a "Committee on Vocational Education". They were Dr.
Ellis looker. Assistant Superintendent of Pupil Personnel Services,
Chairroan; John LeConche, Coordinator of Vocational Education; William
Saxton, Director of Secondary Education; Richard Kelly, Director of
Adult Education; Ezra Melrose, Principal of Weaver High School; Richard
Clancy, Coordinator of Physically Handicapped and Mentally Retarded Ser-
vices; Willard Davis, Supervisor of Industrial Arts; Mary Hogan, Super-
visor of Home Economics; Josephine Constantine, Coordinator of Guidance;
Nancye Perry, Manager of Food Services and Elliot Woolwich, Special Ed-
ucation Consultant. The task assigned to the committee was to examine
the present status of Vocational Education, to build on present and
past experience, and to prepare for the future. On December 15, 1967,
a paper titled The Development of Vocational Education in the Hartford
Public Schools was prepared and submitted to Medill Bair.
In a portion of the report given to the Superintendent of Schools,
the Committee on Vocational Education recommended the following:
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There is no longer any question that work- experienoeprogr^ fm a r^l need in the education
learning which is geared to optical
sound and productive. We can point to
work-study program inThe ch^lenge is to correlate practical exper-
academic experiences, thus combining the
^
c2SS^^ ^ danger that we mav be
experiences to the de^imentindividual s^dent. The establishment of balancedp^gr^ which provide credit for all kinds of experiSSs
goal._ There are many college-bound
students who would profit from work-experience just
as do the non-college bound. We need to see work- exper-ience as a sound educational mettiod rather than simply apreparation for a specific job.^0 ^ ^
Although emphasis for accepting students into the Work-Study Pro-
gram was still on students who were potential dropouts or planning to
terminate their education at the end of the 12th grade, the Work-Study
Coordinators were directed to accept all students (including the college-
bound) who indicated a real need for a work-experience while in hig)r
school.
CHAPTER V
PRESOTATION AND ANALYSIS OF RESPONSES FROM SURVEYQUESTIONNAIRES AND UNOBTRUSIVE INDICATORS
In Chapter IV, the investigator presented the Work-Study PrxDgram
which provided the background for the next phase; the presentation and
analysis of responses from questionnaires and unobtrusive indicators
utilized in assessing the Work-Study Program in Hartford, Connecticut.
In 1962-63, the planning committee for the Vfork-Study Program,
developed many objectives which were later synthesized and improved.
E^ing the conceptual evaluation of the study being investigated, many
factors were identified and then later synthesized and refined. The
selected objectives and factors of this investigation are the following:
Selected Objectives
1. To encourage potential dropouts to remain in school.
2. To increase the marketable skills of students who desire
no formal post-high school training or education.
3. To provide prospective employers with a pool of highly
employable students.
4. To develop positive and wholesome job attitudes.
Selected Factors
1. The degree of cooperation by employers involved in the Work-
Study Program.
2. The degree of acceptance of the program by school administrators,
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teachers, guidance counselors, and parents involved in the
Work-Study Program.
3. The degree of supervision of student enployees by employers
and teachers involved in the Work-Study Program.
4. The degree to which students attend pre-employment classes.
5. The degree to which full-time employment is available upon
graduation.
6. The degree to which opportunities for employment in the Greater
Hartford Area varies.
7
. The degree to which student employees will be paid for work
performed.
8. The degree to which students and employers understand that the
program continues over a 12 month period which eliminates a be-
ginning or end to the program.
9. The degree to which students electing the Work-Study Program
for course credit consider the program desirable and rewarding.
10
The degree to which the participants perceive the Work-Study
Program as meet.ing the changing needs of students and community.
From the beginning, there were no provisions mde for the formal
evaluation of the selected factors and objectives. The research methods
used in this study, therefore, are eclectic and quasi-experimental. From
the outset it was recognized that complete baseline data might not be
available, therefore, defacto and ex-post-facto measures were identified
and developed to assess the changes which indicate the degree to which
the selected factors and objectives were met.
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To reach the goals of analyzing the selected factors and objectives
that n^ke work-sfeidy a viable education prt.grwn, shadents, parents, and
enployers or supervisors were questioned on their perceptions of their
knowledge of the Work-Study Program and tteir direct or indirect parti-
cipation in it.
After field testing and revisions, the student questionnaires were
administered during the fall of 1973 to approximately 300 Work-Study stu-
dents. A date was scheduled in each school so that every Work-Study
student in school on that day answered the questionnaire. For those
students absent on the first scheduled day, a second date was established
to complete the questionnaire.
Through the use of a systematic sampling procedure (one parent for
every four students in the total student san^le), 75 parents of Work-
Study students were selected from the three high schools to receive the
parent questionnaire. Fifty-six parents (or approximately 75%) returned
their questionnaires. Time restraints prevented a further follow-up on
the collection of data from p»arents of Work-Study students.
Through the use of a systematic sampling procedure, every even numbered
employer or supervisor from approximately 100 participating businesses was
selected to be interviewed. Out of the approximately fifty personal con-
tacts, 42 employers or supervisors (or about 84%) responded. Time re-
straints prevented a further follow-up on the collection of data from
enployers or supervisors of Vtork-Study students.
Not every student, employer or supervisor and parent answered every
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question. Some minor discrepencies may exist between the number who
responded in any one category, and the total number of respondents.
^fany items reported in the questionnaire may not be pertinent to
the question of what makes a Itork-Study program viable. For example, the
background data in each questionnaire might be used by the administrators
in the Hartford Schools, but need not be delineated here as vital infor-
mation. A brief description of such data, however, will be nrnde.
The remainder of Chapter V is divided into, 1) collection and analy-
sis of data on the questionnaires, and 2) information from unobtrusive
indicators
.
Enumeration of Collected Data
Survey Reports .
1 . Background information
2 . Success of the Work-Study Program
3. Present Work-Study Program
4. "Ideal" Work-Study Program
5. Miscellaneous Questionnaire Data
Unobtrusive Indicators
1 . Dropout Data
2. Increase in Marketable Skills
3. Employable Students
4 . Job Attitudes
5 . Teacher and Employer Observations
Background Information
Student Data. Questions one through five in Table 3 were designed
to provide background data.
TABLE 3
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Student Questionnaire
Percentage of Student Responses
to Background Information Items
Question
Total
Student
Sample
(N=292)
1
.
Sex?
(1) Male
(2) Female
Omits
2. What grade are you in at
the present time?
(1) 10th*
(2) nth
(3) 12th
Omits
3. Whiat is the name of your
high school?
j
(1) Bulkeley
( 2 ) Hartford
( 3 ) Weaver
Omits
(4) What is your major area of study?
( 1 ) Bus . /Commercial
( 2 ) College Preparatory
( 3 ) General
(4) Combination of above
Omits
33
66
1
35
65
0
32
34
34
0
40
16
30
12
2
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table 3 (cont.)
Student Questionnaire
Percentage of Student Responses
to Background Informtion Items
Question
Total
Student
Sanple
(N=292)
5. Wl^t ^ your plans immediately afterleaving high school?
(1) Adv-Training (College)
( 2 ) Military
( 3 ) Work
(4) Other
( 5 ) Undecided
Omits
36
5
39
8
12
0
*Only six students were reported
grade 10 was small in relation to the
were not recorded in the percentages
.
in grade 10. Since the sample in
total (N=292), the six respondents
The results from Table 3,. indicated that out of 292 students reporting
,
approximately 33% were males, 66% were femles, 35% were in the 11th grade
and 65-6 were in the 12th grade. Thirty-two percent of the students were
enrolled at Bulkeley High, 34% at Hartford Public High and 34% at Weaver
High School. Seventy percent of the students reported that they elected
either a Business or Commercial course or a General Studies Program. Six-
teen percent reported that they had enrolled in a College Preparatory
course and 12% selected a combination program. Approximtely 39% of the
students would seek employment immediately after leaving high school while
36% plan some kind of post-high school education. Only 12% were undecided.
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Bnployer or Supervisor Data ,
visor responses to background data
The percentage of enployer or super-
is reported in Table 4
.
TABLE 4
Employer or Supervisor Questionnaire
Percentage of ^loyer or Supervisor Responsesto Background Information Items
Question
What high school is your Work-Study
employee now attending?
( 1 ) Bulkeley
(2) Hartford Public
(3) Weaver
Omits
2 . In what grade is your Vtork-Study
student at the present time?
Total
Errpl/Suprv.
Sample
(N=42)
29
36
35
0
(1) 10th
(2) nth
(3) 12th
Omits
3. Pfow long have you been involved in
the Work-Study Program?
(1) Less than one year
(2) One to three years
(3) Over three years, less than five
(4) Five years or more
( 5 ) Unsure
Omits
2
48
50
0
33
33
7
22
5
0
4. In what type of business is your company
involved?
(1) Distribution
( 2 ) General Service
(3) Health
(4) Insurance
( 5 ) Manufacturing
( 6 ) Other
Omits
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TABLE 4 (cont.
)
Enployer or Supervisor Questionnaire
Percentage of ^loyer or Supervisor Responsesto Background Information Items
Question
Levels of Importcince*
1-2 3-4 5-6 7-8 9-10 Omits
5. Which of the following
employee attributes
are important to you?
(1) Attendance
( 2 ) Attitude
( 3 ) Cooperation
(4) Enthusiasm
( 5 ) Following
Instructions
(6) Job Skills
(7) Punctuality
( 8 ) Responsibility
(9) Working Well With
Others
(10) Other
Omits
45 15 8 27 5 0
52 25 17 6 0 0
20 42 22 13 3 0
13 10 20 35 17 5
23 30 32 15 0 0
16 20 22 19 20 3
6 8 17 45 19 5
35 30 24 8 3 0
6 16 28 13 40 5
3 2 0 3 30 61
0 0 0 0 0 0
*Scale
:
levels of Importance in terms of employee attributes were
raided on a scale from one to ten; the numbers one-two
being the most important and the numbers nine-ten being
the least important.
The results from Table 4 indicated that out of 42 employers or
supervisors reporting: 29% employed students students from Bulkeley High,
36% from Hartford Public High and 24% from Weaver High School. Two percent
of the students were in the 10th grade, 48% in the 11th grade, and 50% in
the 12th grade. Seven percent were in the field of distribution, five
percent in general service, two percent in health services, and 12% in
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manufacturuig. It was interesting to note that 74% were employed in
^surance..^ Combining the first t», «>l™ns, 77% reted attitude most
inportant, and 65% rated responsibility nert in importance. It was
also interesting to note that in columns 7-3 and 9-10, 64% rated
punctuality least important.
In table 5, background data was reported by the parents of former
or present students in the Work-Study Program.
"Since Hartford, Connecticut is known as the insurance capital of
the world, the majority of the students are employed in the insurance
industry
.
66
TABLE 5
Parent Questionnaire
Percentage of Parent Responses to
Background Infornation Items
Question
Total
Parent
Sample
(N=56)
1.
How many children do you have in
the Work-Study Program?
(1) One
(2) Two
(3) Three or more
Omits
2.
In what high school district do
you live?
94
3
3
0
(1) Bulkeley
(2) Hartford Public
(3) Weaver
Omits
^
1
3.
What grade is your child in at
the present time?
(1) 10th
( 2 ) nth
(3) 12th
Omits
Parent Data . The results from Table 5 indicated that out of 56
parents reporting: 94% have one child in the Work-Study Program, 3%
had two, and 3% had three or more children in the Work-Study Program.
Twenty-seven percent of the parents lived in the Bulkeley High School
district, 36% in the Hartford Public High School district and 36% in
the Weaver High School district. Four percent of the parents had
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children in the 10th grade 2 ^%. ini^a , dyt m the 11th grade and 57%
had children in the 12th grade.
of the p>arents
Reports on Judging the Success of the Vtork-Study Program
In tables 6, 7, and 8, the investigator was interested in ob-
taining the opinions of students, employers or supervisors, and parents
concerning the degree of success of the Work-Study Program. The infor-
mtion tabulated in the tables has a bearing on whether or not the ob-
jectives of the program have been met.
—
ent Data . Findings by the investigator of students' perceptions
of the success of the Work-Study Program are reported in Table 6.
TABLE 6
Student Questionnaire
Percentage of Student Perceptions of
The Success of the Work—Study Program
Question
Sex
Male Female
(N=96) (N=193)
Grade
11 12
(N=97) (N=189)
Total
Student
Sample
(N=292)
1. Overall, how success-
ful do you think the Work-
Study program has been?
(1) Unsuccessful 2
(2) Somewhat successful 12
(3) Successful 52
(4) Extremely successful 31
(5) Unsure 3
Omits 0
1 1 1 1
11 15 11 12
51 42 56 51
32 37 29 32
5 5 3 4
0 0 0 0
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table 6 (cont.)
Student Questionnaire
ercentage of Student Perceptions ofThe Success of the Work-Study Program
Question
2
. ^
How successful do you
think the Work-Study Pro-
gram has been in helping
to reduce the dropout
rate?
Sex
Male Femle
(N=96) (N=193)
Total
Grade Student
12 Sample
(N=97) (N=189) (N=292)
(1) Unsuccessful 4
(2) Somewhat successful 16
( 3 ) Successful 43
(4) Extremely successful 26
( 5 ) Unsure
Omits Q
3.
How successful do you
think the Work-Study Pro-
gram has been in providing
employers with student
help?
(1) Unsuccessful 1
(2) Somewhat successful 16
(3) Successful 44
(4) Extremely successful 33
( 5 ) Unsure 6
Omits 0
4.
How successful do you
think the Work-Study Pro-
gram has been in increas-
ing a student’s job skills?
2
26
42
12
18
0
0
12
53
28
7
0
2 3 3
14 28 23
45 41 43
21 14 16
18 14 15
0 0 0
0 0 1
13 13 13
47 52 50
30 30 30
10 5 6
0 0 0
(1) Unsuccessful 1 3 3 2 3
( 2 ) Somev;hat successful 16 11 13 13 12
(3) Successful 49 48 44 49 48
(4) Extremely successful 27 32 29 32 31
( 5 ) Unsure 7 6 11 4 6
Omits 0 0 0 0 0
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TABLE 6 (cont.
)
Student Questionnaire
Percentage of Student Perceptions ofThe Success of the Work-Study Program
Question
Sex
Male Femle
(N=96) (N=193)
Total
Grade Student
11 12 SaniDle
(N-97) (N=189) (N=292)
5
. ^
How successful do you
think theWork-Study Pro-
gram has been in develop-
ing good job attitudes?
(1) Unsuccessful 3 1
(2) Somewhat successful 14 11
(3) Successful 48 58
(4) Extremely successful 26 23
(5) Unsure 9 6
Omits 0 1
2 1
14 11
47 59
27 23
9 5
0 1
1
12
55
24
7
1
In Table '6 above we find the following:
1. Approximately 84% judged the high school program successful.
2. About 59% judged the program successful in reducing the
dropout rate in the Hartford high schools.
3. More than 80% judged the program successful in providing
einployers with student help.
4. On the matter of increasing a student’s job skills, 79%
judged the program successful.
5. Approximately 79% of the students thought the program to
be successful in developing job attitudes.
Employer or Supervisor Data
, Table 7 reports the responses of
employers and supervisors judging the success of the Work-Study program
as follows:
TABLE 7
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Enployer or Supervisor Questionnaire
Percentage of Employer or Supervisor Responses Judging the
Success of the Work—Study Program
Question
1. Overall, how successful do you think the Work-Study
Program has been?
(1) Unsuccessful
( 2 ) Somewhat Successful
(3) Successful
(4) Extremely Successful
( 5 ) Unsure
Omits
2. How successful do you think the Work-Study Program
has been in helping to reduce the dropout rate?
(1) Unsuccessful
( 2 ) Somewhat Successful
(3) Successful
(4) Extremely Successful
( 5 ) Unsure
Omits
3. How successful do you think the Work-Study Program
has been in providing employers with student help?
(1) Unsuccessful
(2) Somewhat Successful
(3) Successful
(4) Extremely Successful
(5) Unsure
Omits
Total
Enpl/Suprv
.
Sample
(N=42)
0
17
62
14
7
0
0
9
41
7
43
0
2
16
60
17
5
0
71
TABLE 7 (cx)rit.
)
Employer or Supervisor Questionnaire
Percentage of Qiployer or Supervisor Responses Judging theSuccess of the Work-Study Program
Question
successful do you think the Work-Study Program hasbeen in increasing a student's job skills?
^ ^
Total
Ehipl/Suprv.
Sanple
(N=42)
(1) Unsuccessful
( 2 ) Somewhat Successful
(3) Successful
(4) Extremely Successful
( 5 ) Unsure
Omits
5. How successful do you think the Work-Study Program ha-been in developing good job attitudes?
0
16
60
17
7
0
( 1 ) Unsuccessful
( 2 ) Somewhat Successful
(3) Successful
(4) Extremely Successful
( 5 ) Ikisure
Omits
0
19
60
14
7
0
An analysis of Table 7 reveals the following:
1. Approximately 76% judged the high school program successful.
2. About 77% judged the program successful in reducing the
dropout rate in the high schools.
3. Interesting was the report that only 77% through! the pro-
gram successful in providing enployers with student help.
In increasing a student's job skills, 77% reported the pro-
gram successful.
4.
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5. Appn^tely V4% judged the pr^g^ successful in develop-
ing gcxxl job a.'tti'tudes
.
Ss-ttoa. Parent responses judging the success of the Wbrk-Study
Program are reported in Table 8
TABLE 8
Parent Questionnaire
ercentage of Parent Responses Judging theSuccess of the Work-Study Program
Question
Total
Parent
Sample
(N=56)
1 . to successful do you think the Work-Study Programhas been for your child? ^
(1 ) Unsuccessful
( 2 ) Somewhat Successful
(3) Successful
(4) Extremely Successful
( 5 ) Unsure
Omits
2. successful do you think the Work-Study Program
has been in helping to reduce the dropout rate?
(1) Lhsuccessful
( 2 ) Somewhat Successful
(3) Successful
(4) Extremely Successful
( 5 ) Unsure
Omits
3 • Hew successful do you think the Work—Study Program
has been in providing employers with student help?
(1) Unsuccessful
(2) Somewhat Successful
(3) Successful
( 4 ) Extremely Successful
(5) Ikisure
Omits
0
11
48
41
0
0
2
9
41
9
39
0
0
7
56
23
14
0
73
TABLE 8 (cont.)
Parent Questionnaire
Percentage of Parent Responses Judging
Success of the Vtork-Study Program
the
(1) Unsuccessful
( 2 ) Somewhat Successful
(3) Successful
(4) Extremely Successful
( 5 ) Unsure
Omits
0
20
52
25
3
0
5. How successful do you think the Work-Study Programhas been ui developing good job attitudes in your
child? ^
(1) Ifrisuccessful
0
12
61
25
o
(2) Somewhat Successful
(3) Successful
(4) Extremely Successful
(5) Ifrisure
Omits i
0
Responses to Table 8 were tabulated as follows:
1. Approximately 89% of the parents judged the high school
program successful
.
2. About 50% judged the program successful in reducing the
dropout rate in the high schools; 39% reported that they
were unsure.
3. On the matter of providing employers with student help, 79%
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thought the program successful.
4. In ojicreasing a student’s job skills, 77% reported the
program successful.
5. Approximately 86% judged the program successful in develop-
ing good job attitudes.
Report of Features of the Present Work-Study Prograin
In Tables 9 and 10, the investigator asked the student respondents
to reply to questions related to the selected factors. In Table IX the
students reported tlieir discerements about the Work-Study Program in
which they are participating. In Table 10 the students were asked to
respond to similar questions concerning their perceptions of an "Ideal"
work-study program.
In Table 9
,
therefore, we find the following percentages reported
by student respondents in the Work-Study Program.
TABLE 9
Student Questionnaire
Percentage of Student Perceptions of the Quality of Various
Features of the Work-Study Program in Hartford
Question
Sex
Male Fenale
(N=96) (N=193)
Grade
11 12
(N=97) (N=189)
Total
Student
Sample
(N=292)
1. Acceptance of the
Program by administrators.
(1) Poor 2 3 2 3 3
(2) Feiir 11 10 12 10 11
(3) Neutral 32 26 32 26 28
(4) Good 45 50 39 53 48
(5) Excellent 9 8 14 5 8
Omits 1 3 1 3 2
TABLE 9 (cxDnt.)
Student Questionnaire
Percentage of Student Perceptions of the Quality of VariousFeatures of the Work-Study Program in Halford
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Question
Sex
Male Fenale
(N=96) (N=193)
Grade
11 12
(N=97) (N=189)
Total
Student
Sanple
(N=292)
2. Acceptance of the
Program by teachers.
(1) Poor 5
(2) Fair 17
(3) Neutral 29
(4) Good 41
(5) Excellent 8
Omits 0
3. Acceptance of the
Program by guidance
counselors
.
(1) Poor
.
0
(2) Fair 8
(3) Neutral 24
(4) Good 44
(5) Excellent 23
Omits 1
4. Acceptance of the
Program by employers.
(1) Poor 0
(2) Fair 10
( 3 ) Neutral 11
(4) Good 42
( 5 ) Excellent 35
Omits 2
3 7 3 4
15 15 16 16
26 22 29 27
50 50 45 46
5 5 6 6
1 1 1 1
2 0 2 1
8 12 7 9
21 17 25 22
47 42 47 46
20 26 18 21
2 3 1 1
1 1 1 1
1 5 4 5
11 16 8 11
51 44 50 47
35 32 26 34
1 2 1 2
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table 9 (cont.)
Percentage of Student Perceptions of the Quality of VariousFeaturcs of the Work-Study Program in Hartford
Question
5. Acceptance of the
Program by parents.
(1) Poor
( 2 ) Fair
( 3 ) Neutral
(4) Good
(5) Excellent
Omits
6. Acceptance of the
Ingram by students not
in Work-Study.
(1) Poor
(2) Fair
( 3 ) Neutral
(4) Good
( 5 ) Excellent
Omits
7 . Cooperation between
business and education.
(1) Poor
(2) Fair
( 3 ) Neutral
(4) Good
( 5 ) Excellent
Omits
Sex
Male Fenole
(N=96) (N=193)
Total
Gr^de Student
12 Sanple
(N=97) (N=189) (N=292)
3
5
10
43
36
3
0
4
11
40
44
1
0
4
10
44
39
3
2
4
11
38
43
2
1
4
11
41
41
2
14
12
28
31
14
1
7
15
29
36
12
1
12
16
31
32
8
1
7
13
27
37
16
0
9
14
29
34
13
1
2
14
14
58
12
0
2
7
13
55
22
1
2
16
11
54
16
1
2
6
13
56
21
2
2
10
13
56
18
1
77
TABLE 9 (Cont.
)
Student Questionnaire
Percentage of Student Perceptions of the Quality of VariousFeatures of the Work-Study Program in Hartforxl
Question
Sex
Msle Fenale
(N=96) (N=193)
Total
Grade StudentH 12 Sample
(N=97) (N=189) (N=292)
8
. On-the-job supervision
by teachers.
(1) Poor 8
(2) Fair 16
( 3 ) Neutral 29
(4) Good 36
(5) Excellent 8
Omits 3
9. On-the-job super-
vision by employers.
(1) Poor 3
(2) Fair ' 9
(3) Neutral 17
(4) Good 51
( 5 ) Excellent 18
Omits 2
10.Evaluation of students
by employers.
(1) Poor 1
(2) Fair 9
(3) Neutral 21
(4) Good 41
(5) Excellent 25
Omits 3
2 7 2 4
11 21 12 12
33 23 36 32
43 44 40 41
5 8 6 6
6 6 4 5
1 2 1 2
6 6 9 8
15 17 14 15
55 52 56 54
17 20 16 17
6 3 4 4
1 1 1 1
7 7 8 8
15 18 16 18
54 46 52 50
18 23 19 19
5 5 4 4
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TABLE 9 (cont.)
btudent Questionnaire
Percentage of Student Perceptions of the Quality of VariousFeatures of the Work-Study Program in Hartford
Question
Sex
Male Feimle
(N=96) (N=193)
Total
Grade Student
11 12 Sairple
(N=97) (N=189) (N=292)
11 . Supervisors/employers
who understand students.
(1) Poor 3
(2) Fair 13
(3) Neutral 10
(4) Good 43
(5) Excellent 28
Omits 3
12. Possibility of full-
tune enployment after
graduation.
(1) Poor 1
(2) Fair 8
(3) Neutral 15
(4) Good 36
(5) Excellent 39
Omits 1
13. Job opportunities
in Greater Hartford.
(1) Poor 9
(2) Fair 17
(3) Neutral 17
(4) Good 33
(5) Excellent 22
Omits 2
3 2 3 3
7 7 9 9
16 18 13 14
47 41 47 45
23 27 25 25
4 5 3 4
1 0 1 1
7 9 8 8
9 11 11 12
38 41 34 37
41 36 43 39
4 3 3 3
5 6 6 6
17 19 16 17
21 20 19 19
37 34 37 36
17 18 19 19
3 3 3 3
79
TABLE 9 (cont
.
)
Student Questionnaire
Percentage of Stodent Perceptions of the Quality of VariousFeatures of the Work-Study Program iTl^ord
Question
Sex
Fenale
(N=96) (N=193)
Total
Grade Student
12 Sanple
(N=97) (N=189) (N=292)
14
. Obtaining enployment
for students.
(1) Poor 5
( 2 ) Fair 13
(3) Neutral 23
(4) Good 38
( 5 ) Excellent 19
Omits 2
15. Type of work
obtained.
(1) Poor 5
( 2 ) Fair 15
(3) Neutral 16
(4) Good 45
(5) Excellent 16
Omits 3
16. Availability of
summer employment.
(1) Poor 1
(2) Fair 3
( 3 ) Neutral 12
(4) Good 48
( 5 ) Excellent 33
Omits 3
2 3 3 3
9 10 11 11
18 24 16 19
49 48 44 46
18 13 22 18
4 2 4 3
2 2 4 3
9 9 12 11
22 20 19 20
49 45 50 48
15 20 13 15
3 4 2 3
1 0 2 1
6 6 5 6
11 9 12 12
46 45 47 46
33 36 32 32
3 4 2 3
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TABLE 9 (cont.)
Student Questionnaire
Percentage of Student Perceptions of the Chilli -Hr v
Features of the Work-sA
Question
Sex
Feirele
(N=96) (N=193)
Total
Grade Student
12 Sample
(N=97) (N=189) (N=292)
17. Working during part
of the school day.
(1) Poor
(2) Fair
(3) Neutral
(4) Good
( 5 ) Excellent
Omits
18. Students' need for
money.
(1) Poor
(2) Fair
( 3 ) Neutral
(4) Good
( 5 ) Excellent
Omits
19. Receiving course
credit.
(1) Poor
(2) Fair
( 3 ) Neutral
(4) Good
( 5 ) Excellent
Omits
2 1 2 2
3 3 3 3
15 6 13 8
45 47 43 45
32 41 34 41
3 2 5 1
3 1 3 2
3 5 4 3
12 10 10 10
44 40 33 44
31 40 43 36
7 4 7 5
5 4 3 3
5 3 4 4
10 7 10 8
41 41 38 41
36 42 40 41
3 3 5 3
2
3
10
46
37
2
2
4
11
41
36
6
4
4
8
41
40
3
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TABLE 9 (cont.)
Student Questionnaire
Percentage of Student Perceptions of the
Features of the Work-Study Program
Quality of Various
in Hartford
Question
Sex
M^e Female
(N=96) (N=193)
Grade
11 12
(N=97) (N=189)
Total
Student
Sample
(N=292)
20
. ^
A Work-Study Orien-
tation class.
(1) Poor
(2) Fair
( 3 ) Neutral
(4) Good
( 5 ) Excellent
Omits
4 4 7
7 8 9
25 17 21
45 47 45
17 22 15
2 2 3
3
8
17
46
24
2
4
8
20
46
20
2
The following information is an analysis of Table 9 as reported by
the students answering questions related to the selected factors.
Factor Number One . The degree of cooperation by employers in-
volved in the Work-Study program.
The percentage of students that judged the quality of cooperation
between business and industry in question 7 as Good was 56%, while
18% judged it as being Excellent. Only 2% thought it to be Poor.
Factor Number IV/o . The degree of acceptance of the program by
school administrators, teachers, guidance counselors, and parents invol-
ved in the Vfork-Study program.
Questions one through six were involved with factor number two.
The investigator found that the greater majority of the school admin-
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istrators, teachers, guidance counselors, and parents accepted the pro-
firm. Acceptance of the progim by students not in work-study was ap-
proximately 47%, with 29% renmjiing neutml.
Factor Nuirt^er Three
. The degree of supervision of student arployees
by teachers and enrployers involved in the Work-Study Program.
Question 8 asked about on-the-job supervision by teachers. Surpris-
ingly, only 41% responded Good, and 6% Excellent. Question 9, on-the-
job supervision by employers, indicated that 54% of the students judged
such supervision as Good, while 17% judged this feature as Excellent.
Approximately three percent of the respondents judged supervision by
either teachers or supervisors as being Poor.
Factor Number Four . The degree to which students attend pre-
enployment orientation classes.
^ the responses to question 20, a work-study orientation
class, 66% of the students who checked this feature thought the Work-
Study orientation class was either Good or Excellent. Only 4% of the
students thought it was Poor.
Factor ^JuIIlber Five . The degree to which full time employment is
available upon graduation.
Student responses to items four, and five in questions 12 were:
37% and 39% respectively. A total of 76% of the students judged this
feature of the Work-Study Program as being Good or Excellent, while
only 1% of the responding students thought the possibility of full-time
employment after graduation was Poor.
Factor Number Six . The degree to which the Greater Hartford Area
offers many employment opportunities.
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Fifty-five percent of the respondents answering question 13 thought
lob opportunities in Greater Hartford were Good or Excellent; 65% in
question 14 indicated that obtairm^g eiploy^ent for students was Good
or Excellent, and in question 15, sixty-thx^e percent reported the type
of worit in which they are employed was either Good or Excellent. It is
interesting to note that about 4% of the students indicated a Ftoor
classification for questions 13, 14, and 15.
Factor Number Seven
. The degree to which student enployees are
told that they will be paid for work performed.
The quality of this feature, students' need for money, question
18, was reported by 77% of the students as either Good or Excellent.
Only 2% of the respondents checked the Poor category.
Factor Number Eight. The degree to which students and enployers
understand that the program continues over a 12 nonth period which elim-
inates a beginning or end to the program.
The degree to which students and employers understand that Work-
Study students should be employed both during the school year and during
the summer mDnths were judged by the respondemits as follows: 1) 78%
judged the availability of summer employment, question 16, as Good or
Excellent, while 1% judged this feature as Poor, 2) 83% of the respon-
dents judged working during part of the school day, question 17, as Good
or Excellent, while 2% judged this feature as Poor.
Factor Number Nine . The degree to which students continue to elect
Work-Study for course credit indicates that the students regard the pro-
gram as desirable and rewarding.
84
student responses to this feature, question 19, indicated that 41%
thoueht it was Gcod and 40% thought it was Excellent. This percentage,
a total of 81% of the Work-Study students, irplies that the students con-
sider this program, as valid or irnportant as any other course of study in
the General curriculum. Only four percent rated it Poor.
Factor Number Ten
. The degree to which the participants perceive
that the Work-Study program continues to meet the changing needs of
Students and community.
Three significant changes were reported in Chapter III, i) During
the school year 1963-64, the original concept of the Work-Study program
was to encourage potential dropouts to remain in school and thereby re-
duce the dropout rate at Weaver High School, 2) The expansion of the
Work-Study program to the three city high schools during the school year
1965-66, and 3) During the school year 1967-68, specifically from Jan-
uary 1968 the Work-Study Coordinators were directed by the Coordinator of
Vocational Education to accept all students (including the college-bound)
who indicated a real need for a work-experience while in high school.
Primarily these changes came about because of student needs and employer
feedback.
To meet the changing needs of students and community, both on-the-
job and in the academic environment, students had to have 1) an evalua-
tion of their performance, and 2) supervisors or employers who under-
stood them in relation to their work, their needs, and their aspirations
in the adult world of work. Did work-study students perceive that the
program would continue to meet their changing needs and the changing needs
of the community?
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Sixty-nine percent of the students answering question 10 judged the
quality of this feature, evaluation of students by employers, as being
either Good or Excellent, while only 1% thought it to be Poor.
the student respondents judged question 11, supervisors or employers
who understand students, as 45% Good, and 25% Excellent. The total
for both categories was 70%. Only 3% of the students thou^t the qual-
ity of this feature to be Poor.
Reports of Features of an »Ideal" Work-Study Program
In the following table, Table 10, we find the percentages reported
by students when considering an "Ideal" Work-Study Program.
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TABLE 10
Student Questionnaire
Percentage of Student Perceptions of
The Importance of Various Featui^s in an "Ideal" Wbrk-Study Program
Total
.
Sex Grade StudentQuestion Male Female 11 12 Sample
(N=96) (N=193) (N=97) (N=189) (N=292)
1. Acceptance of the
Program by administrators.
(1) Very Unimportant 8
(2) Unimportant 8
(3) Neutral 27
(4) Important 33
(5) Very Important 23
Omits 1
2. Acceptance of the
Program by teachers.
(1) Very Unimportant 6
(2) Unimpoirtant 17
(3) Neutral 28
(4) Important 26
(5) Very Important 22
Omits 1
3. Acceptance of the
Program by guidance
counselors
.
(1) Very Unimportant 5
(2) Unimportant 9
(3) Neutral 23
(4) ImpoiTtant 40
(5) Very Important 22
Omits 1
3 6 4 4
7 9 7 8
25 27 25 26
44 35 43 40
18 20 20 20
3 3 2 2
3 3 4 4
10 17 12 13
26 30 25 27
46 33 41 38
13 14 17 16
2 3 1 2
2 2 4 3
4 6 6 6
25 28 21 24
49 42 48 46
18 18 20 19
2 4 1 2
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TABLE 10 (cont.
)
Student Questionnaire
tkq t ^ Percentage of Student Perceptions ofme Importance of Various Feat^s in an ?deS" ^rk-Study Program
Question SexMale Female
(N=96) (N=193)
Total
Grade Student
12 Sample
(N=97) (N=189) 292
4. Acceptance of the
Program by employers.
(1) Very Unimportant 2
( 2 ) Uniiiportant 4
(3) Neutral 25
(4) Important 34
(5) Very Important 33
Omits 2
5. Acceptance of the
Program by parents.
(1) Very Unimportant 3
( 2 ) Uniinportant 7
( 3 ) Neutral 21
(4) Important 36
(5) Very Inportant 31
Omits 2
6. Acceptance of the
^gram by students not
in Work-Study.
(1) Very Uniiiportant 9
( 2 ) Unimportant 18
(3) Neutral 24
(4) Important 29
( 5 ) Very Important 18
Omits 2
2
2
16
37
40
3
2
3
16
33
42
4
4
13
34
32
15
2
3 2 2
3 3 3
23 16 19
37 36 36
30 41 37
4 2 3
2 2 3
4 3 4
21 17 19
30 35 34
38 40 37
5 3 3
6 6 6
11 17 15
34 26 30
33 31 31
13 17 16
3 2 2
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TABLE 10 (cx)nt.)
Student Questionnaire
„ Percentage of Student
The Importance of Various Features in
Perceptions of
3n Ideal" Work-Study Program
Question
Sex
MaJ.e Fenale
(N=96) (N=193)
Total
Grade Student
12 Sample
(N=97) (N=189) (N=292)
7. Cooperation be-
t>/een business and
industry
.
(1) Very Unimportant 2
(2) Unijiportant 11
(3) Neutral 18
(4) Important 43
(5) Very Important 24
Omits 2
8. On-the-job super-
vision by teachers.
(1) Very Unimportant 11
(2) IMimportant 16
(3) Neutral 21
(4) Important 37
(5) Very Important 13
Omits 2
9. On-the-job super-
vision by employers.
(1) Very Unimportant 2
(2) Unimportant 3
(3) Neutral 29
(4) Important 35
(5) Very Important 28
Omits 3
2 2 2 2
4 7 6 7
16 24 13 17
47 41 48 45
28 21 29 26
3 5 2 3
4 7 7 7
7 12 8 10
28 22 27 26
42 41 39 40
15 14 16 14
4 4 3 3
2 3 3 2
2 3 2 2
15 23 18 21
42 40 41 39
32 25 32 30
7 6 4 6
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TABLE 10 (cont
.
)
Student Questionnai2?e
TKo T ^
Percentage of Student Perceptions ofInportance of Various Features in an "Ideal" Vfork-Study Program
Question
Sex
Mele Female
(N=96) (N=189)
Total
Grade StudentH 12 Sample
(N=97) (N=189) (N=242)
10. Evaluation of stu-
dents by employers.
(1) Ve:^ Unimportant
( 2 ) L&iimportant
( 3 ) Neutral
(4) Inportant
( 5 ) Very Inportant
Omits
3 1
5 2
16 23
44 40
28 28
4 6
3 1
6 3
21 20
40 41
25 29
5 6
11. Supervisors/employ-
ers who understand stu-
dents .
(1) Very Unimportant
( 2 ) Uninportarit
( 3 ) Neutral
(4) Important
( 5 ) Very Inportant
Omits
3 2 3 3
14 2 6 5
11 15 16 13
36 40 37 39
34 36 33 37
2 5 5 3
12. Possibility of full-
time work after gradua-
tion.
2
3
21
41
28
5
2
7
14
38
35
4
(1) Very Unimportant 3 2 4 1 2
(2) Unimportant 6 2 4 3 4
(3) Neutral 16 14 14 14 15
(4) Inpordiant 38 35 39 34 36
(5) Very Important 35 43 34 44 40
Omits 2 4 5 4 3
TABLE 10 ( cjoirt
.
)
Student Questionnaire
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TK T ^
P^entage of Student Perceptions ofThe Importance of Various Features in an "Ideal" Work-Study Program
Question GradeMale Fenale li i2
(N=96) (N=193) (N=97) (N=18q)
Total
Student
Sample
(N=292)
13. Job opportunities
in Greater Hartford.
(1) Very Unimportant 7
(2) Uninportant 12
(3) Neutral 16
(4) Important 35
(5) Very Important 27
Omits 3
14. Obtaining employ-
ment for students.
(1) Very Unimportant 3
(2) Unijiportant 6
(3) Neutml 14
(4) Important 38
(5) Very Inportant 37
Omits 2
15. Type of work
obtained
.
(1) Very Unimportant 7
(2) Ifrdjiportant 7
(3) Neutral 18
(4) Inportant 36
(5) Very Inportant 27
Omits 5
2 5 3 4
4 9 7 8
17 22 14 17
41 36 39 38
31 22 33 29
5 6 4 4
1 2 3 2
3 6 2 4
12 13 11 13
36 38 36 37
43 36 44 40
5 5 4 4
2 4 5 5
2 4 4 4
16 21 16 17
38 38 36 37
35 25 35 32
7 8 4
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TABLE 10 (cont.)
Student Questionnaire
rp. T
Percentage of Student
The Importance of Various Features in
Perceptions of
an "Ideal" Work-Study Program
Question
16
. Availability of
summer employment.
Sex
Male Female
(N=96) (N=193)
Grade
11
(N=97)
12
(N=189)
Total
Student
Sample
(N=292)
(1) Ve^ Unimportant
( 2 ) Unimportant
( 3 ) Neutral
(4) Important
( 5 ) Very Important
Omits
17 . Working during
part of the school day.
(1) Ve^ Unimportant
( 2 ) Ibiimportant
( 3 ) Neutral
(4) Important
(5) Very Important
Omits
2 2
7
. 3
13 15
41 35
30 40
7 5
4 1
3 5
22 14
33 41
33 34
5 5
18 . Students
’ need
for money.
1 3 2
5 4 5
20 12 14
37 37 38
30 40 36
7 4 6
2 2 2
7 4 4
17 15 17
34 40 38
32 36 34
8 3 5
(1) Very Unimportant 1 1 2 1 1
( 2 ) Ibiimportant 5 1 4 2 3
(3) Neutral 12 9 13 9 10
(4) Important 32 26 29 25 28
( 5 ) Very Important 45 56 45 57 52
Omits 5 7 7 6 6
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TABLE 10 (coirt.)
btudent Questionnaire
Tho T w-
Psreentage of Student Pereeptions ofThe Inportance of Various Features in an "Leal’' S^rk-Study Ptogran,
Question
19
. Receiving course
credit.
Sex
Female
(N=96) (N=193)
Total
Grade StudentH 12 Sample
(N=97) (N=189) (N=292)
( 1 ) Ve^ Unimportant
( 2 ) Unimportant
(3) Neutral
(4) Important
( 5 ) Very Important
Omits
20. A Work-Study Ori-
entation class.
(1) Veiy Unimportant
( 2 ) Unimportant
(3) Neutral
(4) Important
( 5 ) Very Important
Omits
3 3
3 1
12 12
39 26
36 54
7 4
2 4
3 2
15 10
27 30
46 50
7 4
8 2 5 4
7 5 6 4
20 23 24 21
37 37 35 38
24 29 24 30
4 4 6 3
3
2
12
31
47
5
5
6
21
37
27
4
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An analysis of the reported data in Tablelo reveals the followinc
infomation associated with the selected factors.
Factor Nunte- One
. Ihe degree of cooperation by enployere in-
volved in the Work-Study Program.
Answering question 17, seventy-one percent of the student respondents
considered this feature in an "Ideal" Work-Study ftogram either Inportant
or Very Important. Nine percent of the students considered it Unimportant
or Very Unimportant.
Factor Number IWo
. The degree of acceptance of the program by
school administrators, teachers, guidance counselors, and parents
involved in the Work-Study Program.
Out of a total of 292 student respondents, the majority thought that
acceptance of the Program by administrators, teachers, guidance counselors,
and parents as being Important or Very Inportant.
Two additional features were also tabulated, 1) acceptance of the
program by employers, and 2) acceptance of the program by students rot
in Work-Study. It is interesting to observe that 73% of the student re-
spondents thought acceptance of the Program by employers, question 4,
either Important or Very Important. Only 5% indicated it to be Unimpor-
Very Uniirportant
. Less than one-half or 47% of the respondents
in question 6 thought that acceptance of the program by students not in
Work-Study as Important or Very Important.
Factor Number Three . The degree of supervision of student em-
ployees by employers and teachers involved in the Work-Study Program.
Fifty-four percent of the student respondents indicated that on-
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the-30b supervision by teachers, question 8, was Important or Very
Iinportant. At the same time, however, 17% thought it to be Unimpor-
tant or Very Unimportant. On-the-job supervision by enployers, ques-
tion 9, was reported by the stadents as being 69% Inportant or Very
Inportant, while only 4% recorded either Uninp^rtant or Very Unimportant
Factor Number Four
. Ihe degree to which students attend pre-
employment orientation classes.
Sixty-four percent of the respondents reported question 20, a Work-
Study orientation class, as being Inportant or Very Important, and 11%
considered it Unimportant or Very Unimportant.
Factor Number Five
. The degree to which full-time enployment is
available upon graduation.
This feature, question 12, the possibility of full-time employment
after graduation, was reported by 76% of the students as Important or
Very Inportant. Six percent thought it to be Unimportant or Very Unim-
portant.
Factor Number Six. The degree to which opportunities for employ-
^snt in the Greater liartford Area varies
.
The results obt£iined from student responses to question 13, job
opportunities in Greater Hartford, were 67% Inportant or Very Important,
and 12-6 Unimportant or Very Unimportant. The student respondents in-
dicated that question 14, obtaining employment for students, was 77%
Inportant or Very Important, while only 6% thought this feature to be
Unimportant or Very Unimportant. Of concern to the respondents was
question 15, type of work obtained. Sixty-nine percent marked this
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feature as Inportant or Very In^rtant. Eight percent, however, thought
the type of work obtained to be Unimportant or Very Unimportant.
—
^or ^tober Seven
, ibe degree to which student employees will
be paid for work performed.
The results recorded by student respondents in question 18. students
need for money, were 30% Important or Very Important. Only 4% of the
students indicated this feature to be Unimportant or Very Unimportant.
Factor Number Eigdit. The degree to which students and employers
understand that the program continues over a 12 month period which elim-
inates a beginning or end to the program.
The data tabulated in questions 16 and 17, indicated that approxi-
mately 73% of the student respondents thought this factor to be Impor-
tant or Very Important. Approxdjnately 7% of the students, however,
classified this feature as Unimportant or Very Unimportant.
Factor Nuirher Nine
. The degree to which students electing the
Work-Study Program for course credit consider the program as desirable
and rewarding.
From the data recorded in question 19
,
receiving course credit
,
approximately 78% of the student respondents reported that this feature
was either Important or Very Inportant. Only 5% indicated this feature
as being Uniirportant or Very Unimportant. An indication that students
consider credit important appears apparent from the high percentage
reported
.
Factor Number Ten . The degree to which the participants perceive
the Work-Study Program as meeting the changing needs of students and
community.
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As explained previously. Factor 10, o^ioyer^ or supervisors who
have an interest in s^dents will help s^dents meet their needs and
the needs of the comnunity. In obtaining data about Factor 10, the fol
lowing features were asked of the Work-Study sbrdents: Question 10
and 11, evaluation of students by etployers, were reported by about
71 « of the student respondents as being Inportant or Very Important.
Approximately 7% marked tire questionnaire as being Unimportant or Very
Urmnportant
.
MisceLLaneous Perceptions
aployer or Supervisor Data. To obtain pertinent data from the
employers or supervisors, the investigator requested different data
from the above respondents than he asked of the students on the stu-
dent questionnaire. How do the employers or supervisors feel about
the Work-Study Program. What do they really think about it. These
and other questions are answered in the following table. Table 11.
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TABLE 11
Employer or Supervisor Questionnaire
Percentage of Employer or Supervisor Responsesto Questions on the Work-Study Program
Question Yes No Unsure Omi "he
1. Do you feel that the Hartford
Board of Education should continue
the Work-Study Program for those
students who desire it? 100 0 0 0
2. Do you believe that the Work-
Study Program is a good program? 100 0 0 0
3. Is supervision by the Work-
Study Teacher-Coordinator ade-
quate? 41 17 42 0
4. Does your company offer stu-
in the Work-Study Program
summer employment? 98 0 2 0
5. Does your company offejr stu-
dents in the Work-Study Program
full-time employment upon grad-
uation? 86 0 14 0
6. Do you think Work-Study stu-
dents should be paid? 100 0 0 0
7. Do you feel that a Work-
Study student employee should
receive a report card grade for
on-the-job performance? 76 12 12 0
8. Would you recomment the Work-
Study porgram to other employers/
supervisors? 95 0 5 0
9. Would you allow your child
to participate in a Work-Study
F^gram? 95 0 5 0
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table 11 (cont.)
Employer or Supervisor Questionnaire
Percentage of Employer or Supervisor Responsesto Questions on the Vtork-Study Program
Question Yes No Unsure Omi ts
19. Do you believe that the Work-
Study program has helped your stu-
dent-employee develop a better
attitude toward work? 65 2 31 2
20. Does your student-employee
discuss personal and job prob-
lems with you? 53 45 2 0
An investigation of Table 11, shows the following:
1. When the Employers or Supervisors were asked if the
Work- Study Program should be continued for those students
who desired it, question 1, 100% said. Yes.
2. In question 2, one-hundred percent of the respondents
thought it was a good program.
3. Surprisingly enough, only 41% of the employers or supervisors
thought that teacher supervision was adequate; 17% thought
it was inadequate; and 42% were unsure.
4. Interesting data on employment was reported when 98% of
the respondents said that their company offered students
summer employment and 86% reported offering students full-
time employment upon graduation.
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5. It is interesting to note that of those who replied to
questions six and seven, 100% thought students should be
paid and 76% said students should receive a report card
grade.
6. In questions 8 and 9, ninety-five percent of the respondents
indicated that they would recommend the Work-Study Program
to other Qrployers or Supervisors, and they would allow
their child to participate in a siinilar pragram.
7. When responding to question 10, 83% who returned the ques-
tionnaire did not feel that the Work-Study Program encour-
aged students to leave school before graduation.
8. In responding to question 11, 67% thought that college-
bound students should have a work-study experience be-
fore graduating from high school, while only 12% reported
No to the question. Twenty-one percent were Unsure.
9. Considering questions 12, 13, 14, 15, and 16, the Employers
or Supervisors reported the following: 90% were relatively
satisfied with their student-employees; 95% were satisfied
with the way they dressed; 98% thought the student-employees
were well groomed; 88% reported that their student-employees
completed assigned tasks in a rasponsible nanner.
10.
A surprising fact was the report in question 17 that 57% of
the student-employees did not discuss the possibility of full-
time employment or further training after graduation with
their employers or supervisors. Only 38% of the student-
employees did.
11 .
12 .
Parent
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Sixty-one percent of the replies indicated that the Itork-
Study Program did help to improve their student's self-
unage. Thirty-five percent, however, were Unsure.
About 65% of the respondents believed that the Wbrk-
Study Program did help the student-eirployee develop a
better attitude toward work; while only 53% of the Em-
ployers or Supervisors who answered question 20 said that
their student-employee discussed personal and job problems
with them. Forty-five percent replied No to the question.
^ report of parent perceptions is given in Table 12.
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TABLE 1?
Parent Questionnaire
Parentage of Parent Responses To
Q^^s"tions on the Work—Study Progrem
Question
1. Do you feel that the Hartford
Board of Education should continue
the Work-Study program for those
students who desire it? 100
2. Do you believe that the Work-
Study program is a good one? 96
3. Would you recommend the Work-
Study program to other parents? 99
4. Do you feel that the Work-
Study program encourages students
to leave school before graduation? 2
5. Do you think college-bound
students should have a work-
experience before graduating
from high school? 77
6. Are you relatively satisfied with
the type of job your child had
while participating in the Work-
Study program? 84
7. Would your child have remained
in school if the Work-Study program
were no longer available? 82
8. Do you feel your child is
learning a useful job-skill through
the Work-Study Program? 82
9. Does working part-time in the
Work-Study program interfere with
your child’s homework assignments? 7
No Unsure Omits
0 0 0
0 4 0
0 10
84 14 0
7 16 0
7 9 0
4 14 0
5 12 1
86 7 0
TABLE 12 (cont.)
Parent Questionnaire
Perc^tage of Parent Responses To
Questions on the Work-Study Program
10. Has the Vfork-Study Program
helped to improve your child's
report card grades?
11.
Do you think your child
^joyed working while attend-
ing school?
12. Do you feel that the Work-
Study program has helped to pre-
pare your child for the world of
work? 95
13. Do you feel that the Work-
Study program has encouraged your
child to continue his education
beyond high school? 41
14.
Do you think that your child’s
appearance has improved since being
employed? 77 15
15.
Do you feel that the Work-Study
program has improved your child's
attendance at school? 83 9
16.
Do you think that the Work-Study
program has helped to improve your
child's self-confidence? 82 5
17. Do you believe that the Work-
Study program has helped your son
or daughter develop a better at-
titude toward work? 80 4
18. Do you think that the Work-
Study progreim has helped your child
develop a better attitude at home? 60 21
TABLE 12 (cont.)
Parent Questionnaire
Percentage of Parent Responses ToQuestions on the Work-Study Program
lOM
19, Does your child contribute
part of his earnings toward
household expenses? 68 32
20. Would you allow another
^ild of yours to participate
in the Work-Study program? loo
Among the specific findings by the investigator to questions asked
of parents about the Work-Study Program were the following:
1. One-hundred percent of the parents who replied to question
one felt that the Hartford Board of Education should continue
the Work-Study Program for those students who desire it.
2. Approximately 96% of the respondents who answered question
2 thought the program to be a good one. Interesting enough,
no one thought it was a poor program, but four percent of
the parents were Unsure.
3. Ninety-nine percent answering question 3 would recommend
the Work-Study Program to other parents.
4. Did the Vfork-Study Program encourage students to leave
school? Eighty-four percent of the parents thought it had
not, while only 2% thought it had.
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In questions 5 and 6, about 77% felt that coUege-bound stu-
dents should have a work-study experience before graduation;
and 84% reported that they were relatively satisfied with
the type of job their child had while participating in the
program.
It was of interest to note that 82% of the respondents re-
porting question 7 thought that their child would have re-
mained in school if the Work-Study Program were no longer
available. Only four percent thought that their child
would not have remained in school.
On the matter of job-skills, question 8, 82% felt that their
child learned a useful job-skill through the Work-Study
Program.
In replying to questions 9 and 10, 86% felt that the Work-
Study Program did not interfere with their child's horework,
and at least 48% thought that the Work-Study Program helped
to improve their child's report card grade.
Eighty-nine percent of the parents who replied to question
11 thought that their child enjoyed working while attending
school, and 95% of the respondents to question 12 felt that
the Work-Study Program helped to prepare their child for the
world of work.
Question 13, was answered by approximately 41% in a positive
manner. Forty-six percent, however, were not sure as to
whether the Work-Study Program encouraged their child to
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continue his education beyond high school.
11. On the nretter of appearance, attendance and self-confidence,
questions 14, 15, and 16 respectively, 77% thought their
child's appearance had improved; 82% felt their child's
attendance had inproved; and 83% felt that the Vtork-Study
Program was instrumental in helping to enhance their child's
self-confidence
.
12. Again, surprising was the fact than in question 17, 80%
of the parents thought their child had developed a better
attitude toward work, while only 60% responding to question
18 felt that their child had developed a better attitude at
home.
13. Sixty-eight percent of the respondents to question 19 re-
ported that a Work-Study student does in fact contribute
part of his earning toward household expenses.
14. All of the parent respondents to question 20 (100%) re-
plied that they would allow another child of theirs to
participate in the Work-Study Program.
Unobtrusive Data
Since it has been determined by the investigator that both the se-
lected factors and objectives are interdependent, the following unobtru-
sive measures will be presented to further determine whether or not V/ork-
Study is a viable education program for students in the Hartford Public
Schools
.
Potential Dropout . The potential, dropout in the Hartford school sys-
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tern was identified as follows:
1. Teachers reporting a lack of student notivation.
2. The incidence of student discipline infractions.
3. Students who continually failed one or more subjects.
4. An mcrease in the absentee rate of a particular student.
5. Students whose grades indicated reading problems.
6. Students who might possibly have financial problems.
7. The number of dropouts in high school prior to the school
year 1963-64.
Table 13 reports tlie number and percentage of student dropouts
from the Wbrk-Study Program and School to the number and percentage of
student dropouts iji the Hartford Schools.
TABLE 13
Conparison of the Number and Percentage of Student Dropouts Frcm
The Work-Study Program and School to the
Number and Percentage of Student Drcpouts
in the Hartford Schools 1963-1973
Dropouts From Dropouts From
Year Program Ffartford
And School High Schools
Number % Number %
1963-64 0 538 N.A.*
1964-65 N.A.* 481 N.A.*
1965-66 17 4.7 568 9.3
1966-67 5 .3
. 522 8.3
1967-68 8 1.7 515 8.3
1968-69 15 2.8 596 7.8
1969-70 16 2.5 516 8.1
1970-71 22 3.7 586 9.4
1971-72 37 6.3 507 8.1
1972-73 22 4.2 530 8.4
•‘N.A. = Not Available
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ITie data tabulated in Table 13 sh^s the actual nuaber of dropouts
from the Work-Study Program and school to the total number of dropouts in
the three senior high schools. Over a 10 year period, the number and per-
centage of students who have dropped out of the program and school has
been consistently less than the number and percentage of students who
have dropped out of the three high schools in Hartford.
Table 14 reports the average number of days Work-Study students
were absent prior to electing the Work-Study Program as Sophonores and
after participating in it for two years.
TABLE 14
Average Number of Days Work-Study Students Were Absent
Prior to Electing the Progr^ as Sophomores And After
Participating in it For Two Years
Class
Year
Period
Covered
No. of
Graduates
Average Number
of Absences (Days)
Jr. Yr. 9/63-6/64 38 3.35 to 2.06
Soph. Yr. 9/62-6/63 N.A.*
Sr. Yr. 9/64-6/65 89 2.77 to 1.85
Jr. Yr. 9/63-6/64 (Jrs. 6 Srs.)
Sr. Yr. 9/65-6/66 34 13.8
Jr. Yr. 9/64-6/65 10.4
Soph. Yr. 9/63-6/64 15.3
Sr. Yr. 9/66-6/67 112 8.3
Jr. Yr. 9/65-6/66 9.5
Soph. Yr. 9/64-6/65 13.1
Sr. Yr. 9/67-6/68 162 7.9
Jr. Yr. 9/66-6/67 8.1
Soph. Yr. 9/65-6/66 12.8
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TABLE 14 (cent.)
A^age Number- of toys Work-Study Students Were Ab-entFt-xor to Elerttog the ft^gr,™ as Sopho^Lftod^to^
F^^^idipating in it For iVjo Years
Average Number
Sr. Yr.
Jr. Yr.
Soph. Yr.
9/68-6/69
9/67-6/68
9/66-6/67
oi'duuaues
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of Absences (Days)
18.7
8.9
16.4
Sr. Yr.
Jr. Yr.
Soph. Yr.
9/69-6/70
9/68-6/69
9/67-6/68
154
. 21.4
18.3
7.9
Sr. Yr.
Jr. Yr.
Soph. Yr.
9/70-6/71
9/69-6/70
9/68-6/69
148 16.20
22.55
N.A.*
Sr. Yr.
Jr. Yr.
Soph. Yr.
9/71-6/72
9/70-6/71
9/69-6/70
171 15.1
21.2
N.A.*
Sr. Yr.
Jr. Yr.
Soph. Yr.
9/72-6/73
9/71-6/72
9/70-6/71
157 12.3
12.5
N.A.*
The data reported in Table 14 presents the average number of days
Work-Study students were absent prior to electing the Work-Study Program
and the average number of days the same students were absent during the
two years of p>articipating in the program. In most cases, the average
number of days Work-Study students were absent declined during the veer's
for which data was available.
Increase of Marketable Skills . Data is presented by the investigator
to determne the average number of months students remain employed.
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TABLE 15
q-h ^
of Months A Work-StudyStudent Rejnains Employed Over a Two Year Period
School
Year
Average Number of
Months Emoloyed
Total Student
Sample
(N=100)
9/71-6/73 16.3 100
In Table 15, the investigator is attenuating to establish that the
Work-Study Progr^ does increase the nrarketable skills of students who
participate in it. From the time a student is employed in his junior year,
to the day of graduation, Work-Study students remain on a job approxinately
16.3 months. It appears, therefore, that many students do learn a nerket-
able skill and are capable of retaining a job over a long period of time
while attending school.
A post-gmduate follow-up study was also nade to determine the num-
ber of students renaining on the job as a result of the Work-Study PrxD-
gram. The follow-up study of 100 former students of the Work-Study Pro-
gram was conducted by telephone.
TABLE 16
Number of Former Work-Study Students
Still Enployed by the Same Employer, Pursuing Post
High School Education and Unknown
Former Work- Former Vtork- Former Work- Former V/ork-
School Study Students Study Students Study Students Study Students
Year Ihiployed Post-Iiigh Ed. Unknown (N=100)
1972-73 71 12 17 100
Ill
Also ir, Table 16
,
the data presented by the investigator shows that
71 former tork-Study students employed during the school year 1972-73
were still working on jobs they had obtained through the Vfork-Study Pro-
gram.
a l^pyable Students
. To provide prospective enployers with a pool
of highly enployable students, the investigator has listed a number of
enployers who are participating in the Work-Study Program. This listing
was made to determine various conpanies involved and the type of eirploy-
merit accepted by the student.
TABLE 17
A ^sting of Employers and the IVpe of Employment Accepted
By Approximately 150 Students Presently Employed In the Work-
Study Program
School
Year
Sept. 1973-
Students
Employed
(N=150) Company
Type of
Employment
Accepted
1 Acme Auto Supply Clerk Typist
1 Action Credit Bureau Clerk Typist Trainee
2 Aetna Ins . Company Clerk Trainee
1 Aetna Ins. Company Typist Trainee
3 Aetna Life Ins. Co. Mail Clerks
3 Aetna Life Ins. Co. Clerk Typist Trainees
2 Aetna Life Ins. Co. Stock Clerks
1 Aetna Life Ins. Co. Receipt Processor
1 Aetna Life Ins. Co. Employment Clerk
1 Aetna Life Ins. Co. Key Punch Operator
2 Aetna Life Ins. Co. File Clerks
1 Arrow Hart Inc. Typist Trainee
1 Arrow Hart Inc. Clerk Typist
1 Benoit Phai^nacy Stock Clerk
1 Bradlee ’
s
Manager Trainee
2 Bums Security Security Guards
1 Caldor's Department St. Sales Girl
1 Carbones Restaurant Bus Boy
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TABLE 17 (cont.)
A Usting of Employers and the Type of Enployment AcceDteHBy Approxiinately 150 Students Presently S^lo^d In^e wSk-
Study Program
School
Year
Students
Employed
(N=l_50)
2
2
1
5
1
3
1
1
1
1
4
4
3
3
1
1
1
1
1
1
1
1
1
1
1
1
1
1
9
3
3
4
4
5
1
15
5
1
Company
Conn. Bank S 'Prust
Conn. General Ins.
Conn. General Ins.
Conn. General Ins.
Conn. General Ins.
Conn. Mutual Ins.
Conn. Mutual Ins.
Conn. Mutual Ins.
Conn. Mutual Ins.
Conn. Mutual Ins.
Conn. St. Dept. Trans,
Conn. St. Dept. Trans,
Conn. St. Dept. Trans,
Conn. St. Dept. Trans,
Conn. St. Empl. Assoc,
Const. National Bank
H. B. Davis
East. Typsetting Co.
Elasco Company
Elmwood Car Sales
Giant Foods
Giant Foods
Goodwin Bus Co.
Hubert Gold, M.D.
Piartford Courant
Hartford Courant
Farm Shop
Hilton Hotel
Htfd. Ins. Group
Htfd. Ins. Group
Htfd. Ins. Group
Htfd. Ins. Group
Htfd. Ins. Group
Htfd. Ins. Group
Htfd. Ins. Group
Htfd. Ins. Group
Htfd. Ins. Group
Htfd. Natl. Bank
Type oi
Employment
Accepted
Typist
Figure Clerk Trainees
Typist Trainee
Clerk Trainees
Printer Trainee
Mail Clerks
Typist Tminee
T^ist
Stock Clerk
Clerk Typist
Typist Trainees
iSl^ist
Steno. Secretaries
General Clerks
Print Shop Tminee
File Clerk
Stock/Sales Clerk
Clerk
Transformer Assembler
Driver
Meatcutter Trainee
Cashier
Driver
Medical Clerk
Circulation Acct. Clerk
Shipping Clerk
Kitchen Helper
Clerk Trainee
Typist Trainees
Mail Clerk Trainees
Supply Clerk Trainees
Figure Clerk Trainees
Data Proc. Figure
Clerk Trainees.
Print Shop Trainees
Private Secretary
Clerk Trainees
Clerk Typists
Communication Clerk Typ.
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TABLE 17 (cont.)
btudy Program
lype of
Employment
1
1
1
\-^4UMcu ly
Httd. Natl. Bank
Htfd
. Public Libirary
Htfd . Stamp Works
Accepted
Clerk lypist Trainee
Library Page
Courier
1 Hines Sudden Service Asst. Manager
1 Hines Sudden Service Cook
1 Hit or Miss Stock Clerk
1 I.B.M. Corporation Typist Trainee
1 I.B.M. Corporation Clerk Trainee
1 Johnson's Landscape Trainee
1 McCook Hospital
McDonald
’
s
Linen Clerk
1 Counter Girl
1 Medi-Mart Cashier
1 Mt. Olive Day Care Teacher-Aide
1 Mt. Sinai Hospital Dietary Aide
1 Newberry * s Sales Clerk
1 Ozzie's Auto Electric Truck Driver
1 A. Perez, D.D.S. Dental Recpt.
2 Phoenix Mutual Ins. Mail Clerks
1 Radiant Cleaners Counter Girl
1 Ronnie's Sunoco Serv. Sta. Attendant
1 J. Sacks, M.D. Dental Recpt
.
1 Sage-Alien Account Clerk
1 St. Francis Hospital Dietary Aide
1 Sal's Auto Elec. Mechanic Trainee
1 S. Saltzman, M.D. Medical Clerk
1 Savitt Jewelers Clerk Typist Trainee
1 Scoville Artif . Limb. Co.Asst. Secretary
Table 17 indicates that many of our students are employed by
the insurance coirpanies in Hartford. It should be also noted, however,
that many Work-Study students are employed by individual entrepreneurs
in a wide variety of eiiployment opportunities.
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Job Attitudes. Employers were asked to rate 100 selected Work-
Study students concerning the development of wholesome job attitudes,
students were selected by using a systenatic sampling procedure.
table 18
Number of Work-Study Students Rated By EmployersConcerning The Development of Wholesome Job Attitudes
School
Year
Students With
Positive Job
Attitudes
Students With
Negative Job
Attitudes
Total
Student
Scimple
(N=100)
1972-73 91 9 100
In Table 18, ninety-one percent of the Work-Study students were
rated by tlieir employers as having positive job attitudes. Only 9% were
recorded as having negative job attitudes.
TABLE 19
Number of Work-Study Students Errployed
And The Number of Students Dismissed Over a Period of One Year
Because of Poor Job Attitudes
Approx. Number Number Of Students
School Of Students Students Dismissed
Year Employed Dismissed (Percentage)
1972-73 350 23 6.5
In Table 19
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concerning the number of students distaissed for poor
job attitudes, the records revealed that only 6.5% or 23 Wbrk-Study stu-
dents out of approxiamtely 350 students employed were discharged be-
cause of poor job attitudes.
_
Re^rt on Absenteeism Grades Punctuality
toior Di^iplmary Offenses For TWo Senior Classes
Slf '^e^r Prior To Enrolling In TheVfork-Study Program And Two Following ParticipSLg Y^rs.
Period
Covered
Avg. Avg. Avg. Avg. Total Student
Sr. Yr. 9/67-6/68 75.8 7.9
J.cu.\ajaic:c>c>
3.2
n. jj.u.
.9
1.2
sample
162Jr. Yr. 9/66-6/67 72.9 8.1 5.1
Sop.Yr. 9/65-6/66 69.9 12.8 6.4 1.5
Sr. Yr. 9/66-6/67 74.0 8.3 3.16
.8 112Jr. Yr. 9/65-6/66 73.2 9.5 3.88 1.5
Sop.Yr. 9/64-6/65
imnl 0+0 H3+-
69.4 13.1 3.16 1.9
-
— — —
_ WO.O iivji. x^pux'Leu um.jLx uuncine three year reporting procedure was discontinued at the end of
the academic year, 1969-70.
In Table 20
,
the three year period ending with the Senior class in June
1967 indicates that there was, 1) an increase in the average grade, 2) a
decrease in the average number of days Work-Study students were absent,
3) no change in the average number of times a Work-Study student was
tardy and 4) a decrease in the average number of major disciplinary of-
fences received by Work-Study students.
During the next three year period ending in June 1968, Table 20 also
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indicates that there was, 1) an increase in the average grade, 2) de-
crease in the average nunter of days Work-Study students were absent,
3) a decrease in the average nujnber of times Work-Study students were
tardy and “t) a decrease in the average number of najor disciplinary
offenses received by Work-Study students.
^cher and Employer Observations
. Interviews with selected tea-
chers and enployers who participated in the Work-Study Program were
conducted by the investigator in the late fall of 1973. The reason for
holding these interviews was to determine the opinions held by selected
teacher and employers about Work-Study students. The teachers and employ-
ers along with the investigator have been associated with the program for
several years. Together, the investigator and the interviewees have
noted that the majority of the students who participate in the program ex-
perience a positive change attitude toward school and work. We have ob-
served over the years that Work-Study students were less argumentative
toward teachers and administrators, less frequently involved in disci-
i^^i^ctions and less likely to be absent from school . Of course
,
cause for direction toward positive change could be attributed to other
factors such as student maturation, gaining self-confidence or upper-
class status within the school environment. The teachers, employers,
and investigator, however, believe that participation in the Work-Study
program was a vital factor in bringing about positive change in student
behavior
.
The observations described by the teachers and employers concur with
the perceptions held by the investigator and have been accepted as unob-
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trusive uriioators of positive changes in Work-Study student attitudes.
n,e following chapter, Ctepter 6
,
vdll present the investigator’s
summary, conclusions and recommendations.
CHAPTER VI
SUMMARY CONCLUSIONS AND RECOMMENDATIONS
This chapter reports the suimory, conclusions, and recommendations
which resulted from the multi-faceted assessment of the Work-Study Pro-
gram m Hartford, Connecticut. The investigator has attempted to or-
ganize, utilize, and present available meaningful infomation by using
research procedures and instruments designed to assess the selected
factors and objectives of the Work-Study Program.
Summary Of Findings
The Work-Study Program was initiated in Hartford to provide an
alternative form of education for a group of students who were identi-
fied as potential dropouts and whose needs had not previously been met
by the schools.
The Work-Study Program provided the volunatry prospective work-
study student with pre-employment orientation classes, guidance, early
school dismissal, school credit, work experience with remuneration, and
on-the-job supervision by a teacher coordinator. In addition to the
above, the work-study student found that he had, to a large degree, the
support of administrators, teachers, parents, employers, the Greater
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Hartford Chamber of Coroierce, and the State Labor Department. They pro-
vided the encouragement and the opportunity for the student to see him-
self in a successful relationship between school and the world of work.
Judging The Work-Study Program
. It is extremely interesting to the
investigator to note that approximately 76% of the respondents to the
S^dent Survey
,
the Bnployer or Supervisor Si in',m, and the Parent Survey
reported the Work-Study Program to be successful. The large correlation
among the three surveys is an indication that an overwhelming majority of
the respondents feel that the Itork-Study Program is effective, and there-
fore, meeting its objectives.
Present and "Ideal" Work-Study Programs
. The Student Survey
requested t}^t students perceive the quality of various features of
the Work-Study Program in which they are now enralled. Also, a response
was requested about the importance of similar features in a program they
might consider an "Ideal" Work-Study Program.
A survey of the findings reveals that the Vfork-Study Students do
feel the 10 selected factors have good quality in the Work-Study Pro-
gram in which they are enrolled; and the same 10 selected factors are
important in the "Ideal" Work-Study Program. The investigator found
that the variance in percentage for any one of the 10 selected factors
did not exceed more than 12% from the lowest percentage reported. Ex-
cept for two questions, one concerned with the on-the-job supervision by
teachers, and another which considered the acceptance of the program
by students not in work-study, all the percentages tabulated were above
52%. It should be noted that the similarities in sections three and four
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of the student questionmire very hiRh with the r^jority of the per-
centages recorded being within five percent of each other.
To a large degree, therefore, we can conclude that shadents support
the present Work-Study Program, and consider it to be the type of "Ideal"
Work-Study Program they themselves would implement if given the opportunity.
Biyloyer or Supervisor, and Parent Responses
. One hundred percent
of the employers or supervisors,and parents reported that the Hartford
Board of Education should continue the Work-Study Program. The same re-
spondents, an average of 98%, thought the program a good one. In view
of the strong response to both questions, it is reasonable to assume
that the findings by the investigator indicate a satisfaction with the
program by both groups.
On the matter of job attitude, over 66% of the respondents thought
the Work-Study Students had developed a better attitude toward work. To
this we may add that the majority (about 79%) of the parents felt that
the program had helped their child improve in appearance, attendance and
self-confidence, while an overwhelming majority (90%) of the employers
or supervisors indicated that they were satisfied with their student-
employees. Fmpthermore
,
it was interesting to see that almost all of
the respondents in both groups would allow their child, or another child
of theirs, to participate in a work-study program, it also appears to the
investigator that the Work-Study Program is the kind of program best
suited to meet the needs of students in it. A total of 99% of the parents
said that they would recommend the Work-Study Program to other parents.
Finally, based on the responses received, the majority of the respon-
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dents, 67% m the employer or supervisor group and 77% in the parent group,
felt that college-bound students sho^dd have a v»rk-experience prior to
graduation
.
It was of interest to note that approximately 98% of the enployero
or supervioors offer students summer employment; and that about 86% of
the same respondents offered Work-Study Students full time employment
upon graduation. Further, an interesting correlation with the above data
was that 76% of the students reported the possibility of full-time em-
ployment after graduation as being good.
On the question of on-the-job supervision by the Work-Study Teacher-
Coordinator, only 41% of the employers or supervisors thought it to be
adequate. A surprising fact was that only 54% of the students reported
that on-the-job supervision by Work-Study Teacher-Coordinators was im-
portant.
The findings of research in Chapter v on each of - the selected ob-
jectives, indicate that the Work-Study Program has helped to, 1) reduce
the dropout rate in the schools in Hartford (See Table 13), 2) increase
the marketable skills of students who participate in it, 3) provide pros-
pective employers with a pool of highly employable students and 4) develop
positive and wholesome job attitudes. From the data presented, it can be
reasonably concluded that the Work-Study Program in Hartford, Connecticut,
has consistently met the four selected objectives designed by the original
Work-Study Ctommittee during the academic year 1962-63.
Unobtrusive Measures . The unobtrusive measures reported in Chapter 5
provide additional data for further assessment of the Work-Study Program.
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Specific unobtrusive measures indicate that once a student parti-
cipates ill the Work-Study Program, the student is less likely to drop
out of school. Also, these findings show that n^y of the Wbrk-Study
students do remain employed; and do develop wholesome job attitudes.
Overall, it can be conclusively stated that students in the Work-Study
Program improved their grades and attendance, decreased the nuirber of
times they were tardy, and committed discipline infractions at a lower
frequency rate during the 10 year period, 1963-73. Further, the teachers
and employers who were informally interviewed felt that Work-Study Stu-
dents generally improved in all the areas mentioned above.
Fran both the data tabulated, and the informal interviews with
teachers and employers, indications are that the attitude of Work-Study
Students had. improved while in the Work-Study PrxDgram. We cannot con-
clude, however, that improvement in students’ attitudes was primarily due
result of the Work—Study Program. Some of the research reported
may imply that the Work—Study Program caused improvement in student at-
titude toward school, but the design of the research did not provide
positive data from which absolute conclusions could be reported.
Conclusions
The aim of tliis study was to present "A Study of the Effectiveness of
the Work-Study Program in the Hartford Public liigh Schools Through an
Analysis of the Selected Qnpirical Factors and Objectives." Having done
this, the investigator can report that the selected empirical factors and
objectives do make the Work-Study Program in Hartford an effective edu-
cation program for those students who participate in it. VJe caii conclude
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that not only do the students who need this progrB™ want it, but that
the program has strong support from the business community, educators,
and parents. Investigation has i^icated that a positive attitude
toward the Work-Study Program does in fact exist among enrcllees, em-
ployers or supervisors and parents. We can also infer from the data,
that bott money and credit are imi^rtant itaia in the lives of the young
people who enroll in the l*,rk-SPudy I^^am. During infonral discussions
with various teachers and employers, it was obvious to the investigator
that many Work-Study Students contribute a portion of their earnings
toward household expenses. The investigator is convinced that there
trust be a commitment by the business and educational communities, and
parents to provide an alternative education program that is accepted,
coordinated, supervised and rewarding to all who voluntarily partici-
pate in it. Furthermore
,
the investigator is also convinced that Hart-
ford’s Work-Study Program can be emulated in other cities or towns if
the ccmmitment mentioned above is made by members of the community.
Without these compotents and ccmnitment, the total community would be
unable to fulfill the needs and desires of nany of our youth today.
Recommendations
If we are dedicated to meeting the needs of our students and the
community, then v;e must indeed continue to seek new directions for al-
ternative methods of schooling and education. Not only must our scliools
change, but our economic ortanizations must change to incorporate the
youth and serve as institutions for learning.
A basic assumption underlying the researdi for tliis study was tliat
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the data reported could be used by school administrators in Ifartford, and
by other school adiranistrators in school districts with limited vocational
facilities. Further, it was felt by the investigator that the data received
would give school administrators the kind of information they need to ex-
p>snd
,
modify or* mi'tia'te a work-slnidy program.
Based on the findings of the research and on experience gained through
being associated with the Work-Study Program from its inceptions, the
following recommendations are made: 1) the Work-Study Program in Hart-
ford, Connecticut be continued as an alternative program for potential
dropouts, 2) the Work-Study Program continue to accept those students
who are identified as potential dropouts, but indicate a definite social,
psychological, or financial need found in such an alternative program,
3) recognition be given to the accomplishments of the teacher-coordina-
tors and the work-study students for making this alternative program a
viable education experience for thousands of students over the past ten
years, 4) the procedure now being used by the teacher-coordinators be
reviewed by school administrators in Hartford to determine the possi-
bility of expanding the Work-Study Program to all the college-bound and
non-college-bound students in grades 10-12, 5) due consideration be given
by school administrators in Hartford to reducing the present student to
teacher-coordinator ratio thereby enabling tlie teacher-coordinators to
devote more time to supervisory duties, and 6) the advisory council be
reactivated to further improve the Work-Study Program. By utilizing
the services of an advisory council, a more permanent bond between business,
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labor, ana education could be fo™«J so s^dents electins v»rk-study will
find their educational program to be more rewarding both in school and
on-the-job.
Need., For Future Research.. Basic research is needed in the followinp,
areas: 1 ) A joint study undertaken by members of the guidance depart-
ment and the Work-Study Teacher-Coordinators might be made to detemine
what inherent components, if any, the Work-Study Program has in motiva-
ting students to learn, 2) a study is needed to deironstrate how business
and industry might better disseminate information about the world of
work and its relationship to the students participating in the Work-Study
Program, 3) a serious study should be undertaken to examine the different
factors of a cooperative work-experience program to ascertain whether ele-
ments of work-experience programs vjould improve the Vtork-Study Program,
4) a study should be made to determine the necessary interaction bet\-/een
the middle schools (7th and 8th grades) and the Vfork-Study Program so
that students might expand their perceptions of career opportunities, the
world-of-work and the work ethic, 5) a study should be undertaken to
establish procedures for the evaluation of the Work-Study Program on a
yearly basis.
Final Comments . The Work-Study Program in Hartford, Connecticut, had
been in operation for over 10 years at tlie time this study was completed.
While many steps can be taken to improve the program, it generally ap-
pears that during the period of operation, the V/ork-Study Program has been
quite successful in meeting its objectives, and quite successful in oper-
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ating within the empirical factors in naking the program a viable educa-
tion experience.
Throughout the 10 year period, the objectives have served as beacons
for all the activities, modification, and changes tlmt were implemented.
Within the parameters established, therefore, the Work-Study Program be-
came more responsive to the needs of our students.
While assessment is important, and this study has been concerned with
the assessment of the degree to which the selected factors and objectives
were met, it is also important to remember that a process of education has
been and is now being offered in an alternative program which is distinct
from the processes offered by the regular school program. This process
has locally identified the Work-Study Program as a viable alternative form
of education for students (especially the non-college bound) in the three
high schools in I-iartford, Ck>nnecticut
.
The investigator does not contend that the Work-Study Program is the
best alternative program available to students, nor does he maintain that
it is free of faults. Further, he does not assert that other programs
similar to the Work-Study Program in Hartford do not exist. The Work-
Study Program in Hartford, however, has provided for many of our students
a meaningful alternative to traditional education.
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• ‘art tore] toard of Education
Student Questionnaire
on the
^ork-Study Program
In order to determne the factors that contribute to a successful
Work-Study ftograra, a group of individuals from the University of tessa-
chusetts and the Hartford Board of Mucation was asked to study the prob-
lem. They developed the attached questiomairo which is designed to pro-
vide infor^tion on the four „«jor objectives and various features of the
Work-Study Program. You may recall that the four mjor objectives are:
1. To Prevent Dropouts From School
2. To Provide Employers With Student-Employees
3. To Increase Student Job Skills for the Non-College
Bound Student
4.
To Develop Good Job Attitudes in Work-Study Students.
The infonnation we obtain from your answers along with the answers
of several hundred other students will be used to improve the Work-Study
Program. Therefore, we encourage you to give honest answers. Keep in
mind that for most of the questions there are no "right" or "wrong" ans-
wers. llie best and only correct answer is YOUR PERSQ]\IAL OPINION . What
we really want to know is HOW YOU FEEL about things
.
It is not necessary for you to indicate your name anywhere on the
questionnaire
.
section I
Backfyound
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Instructions
:
Please gy^le the number beside your answer to each question.
1. Sex? (1) Male (2) Female
2. What grade are you in at the present time?
(1) 10th
(2) nth
(3) 12th
3. What is the name of your high school?
(1) Bulkeley High School
(2) Hartford Public High School
(3) Weaver High School
4. What is your major area of study?
(1) Business/Commercial
( 2 ) College Preparatory
(3) General
(4) A combination of the above (Please specify:
5. What are your plans immediately after leaving high school?
(1) Advanced Training (University, Community Conege, etc.)
(2) liilitary
(3) Work
(4) Other (Please specify: )
(5) Undecided
1<*0
Section II
Evaluation of
Profyam Ob~iectives
Please circle the number beside your choice to each question.
6. Overall, how successful do you think the Work-Study Program has been?
(1) Lfrisuccessful
(2) Somewhat Successful
( 3 ) Successful
(4) Extremely Successful
(5) Unsure
to r^glc^gf >*irk-Study ftogram has been jrhelping
(1) IMsuccessful
( 2 ) Somewhat Successful
(3) Successful
(4) Extremely Successful
(5) Unsu2?e
8.
How successful do you think the Work-Study Program has been in providinr^
employers with student help? ^
^
(1) Unsuccessful
(2) Somewhat Successful
( 3 ) Successful
(4) Extremely Successful
(5) leisure
9.
How successful do you think the Work-Study Program has been in increas-
ing a student's job ski-lls?
(1) Lbisuccessful
(2) Somewhat Successful
(3) Successful
(4) Extremely Successful
(5) Unsure
10,
How successful do you think the Work-Study Program has been in develop-
ing good job attitudes?
(1) Unsuccessful
(2) Sonewhat Successful
(3) Successful
(4) Extremely Successful
(5) Unsure
Section Xii
The Hartford
Work-Study Pro^yam
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«<= are interested
How would you judpe tlie aualitv of °-h Hartford Work-Study Program.
Pre^ara listii^bSL Vfork-sSy
choices: "Poor", "Fair", "Neu-
S Plici^ chS (^fn^r;>, choice for fee^iJey mg a neck ) under the appropriate column beside the feature.
11.
Acceptance of the Program ~ —
NeuW Good g^ellent
by administrators.
12.
Acceptance of the Program
by teachers.
13.
.^ceptance of the Program
by guidance counselors.
14.
Acceptance of the Program
by parents.
15. Acceptance of the Program
by parents.
16. Acceptance of the Program
by students not in Vfork-Study.
17 . Cooperation between busi-
ness and education.
18 . On-the-job supervision by
teachers
.
19. On-the-job supervision by
employers
.
20. Evaluation of students by
employers
21 . Supervisors/employers who
understand students.
22.
Possibility of full-time
employment after graduation.
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23. Job opportunities in Good Excellent
Greater Piartford
24
. Obtaining employment
for students.
25.
Type of work obtained.
26.
Availability of summer
employment
.
27
.
Working during part of
the school day.
28 Students ’ need for rrvDney
.
29.
Receiving course credit.
30.
A Work-Study Orientation
Class
.
1U3
bection IV
The "Ideal" Work-Study Propram
“P ^ "“eal" Vtork-
what you considered to be the "best" kind of setting upwe have listed twenty featS^s tto Program. BeloJ,important do you consider enoh k ^C^t te concerned with. How
feau^re, PleaL'^n^roS"o“c^i“
tant", "Neutral",
"D.5xortant"
,
for each feature by placinr a check ( vM your choicebeside the feature. ^ under the appropriate column
Very Unim- Unim- Neu- Impor- Very Im-
-
gQ^tant tral tant portant
31.
Acceptance of the Program
by administrators.
32.
Acceptance of the Program
by teachers.
33. i^ceptance of the Program
by guidance counselors.
34. Acceptance of the Pragram
by enployers.
35.
Acceptance of the Program
by parents.
36. Acceptance of the Program by
students not in Work-Study.
37
. Cooperation between business
and education.
38. On-the-job supervision by
teachers
.
39. On-tJie-job supervision by
employers
.
40. Evaluation of students by
employers
41 . Supervisors/employers who
understand students.
42.
Possibility of full-time
employment after graduation.
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43. Job opportunities in
Greater Hartford.
44
. Obtaining employment
for studcints.
45. Type of work obtained.
46. Availability of summer
employment
.
47. Working during part of
the school day.
Very Unim- Unim- Neu- Impor-
portant portant tml tant
Very Im-
portant
48. Students’ need for money.
49. Receiving course credit.
50.
A Work-Study Orientation
Class
.
IMS
Vidirrord board ot Jilucati^
Employer/Supervisor
Questionnaire on the
__
Work-Study Program
In or>der- to detenri^e the factors that contrihute to a successful
Itork-Study Program, a group of individuals from the University of Massa-
chusetts and the Hartford Board of Education was asked to study the prob-
lem. Ihey developed the attached questionnaire which is designed to pro-
vide information on the four najor objectives and various features of the
Work-Study Program. You might recall that the four program objectives are:
1.
To Prevent Dropouts From School
2. To Provide Employers With Student-Dnployees
3. To Increase Student Job Skills for the Non-College
Bound Student
4.
To Develop Good Job Attitudes in Work-Study Students.
The information we obtain from your answers along v;ith the answers from
other employers will be used to improve the Work-Study Program. Therefore,
we encourage you to give honest answers. Keep in mind that for mcst of the
questionnaire there are m "right" or "wrong" answers. The best and only
correct answer is YOUR PERSO^L OPINION
. What we really want to know is
HOW YOU Fll'L about things.
It is not necessary for you to indicate your name anywhere on the
questionnaire
.
Section I
Backjyound
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Instructions
:
Please circle the number beside your answer to each question.
NOTE:
,
please
(1) Bulkeley High School
(2) Hartford Public High School
(3) Weaver High School
2.
In what grade is your Work-Study Employee at the present time- umr-
wer by SLlLTSe^L^r^SriaS^^ Student, please indicate your"iH5--
(1) 10th
( 2 ) nth
(3) 12th
3.
How long have you been involved in the Work-Study Program?
(1) Less than one year.
(2) One to three years.
(3) Over three years but less than five years.
(4) Five years or more.
(5) Unsure.
4. In what type of business is your company involved?
(1) Distribution
(2) General Service
(3) Health
(4) Insurance
(5) r^Ianufacturing
(6) Other (Please specify: )
5. l^/hich of the following employee attributes are important to you? Using
a scale from one to ten please rank the following in order of importance
.
NOIT: One is the most important; ten the least important.
( ) Attendance
( ) Attitude
( ) Cooperation
( ) Enthusiasm
( ) Follow5.ng instructions
( ) Job Skills
( ) Punctuality
( ) Responsibility
( ) Working well witli others
( ) Other (Please specify: )
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Section II
Evaluation of
Propj'arn Objectives
S' ~ <5) questions
the Work-Study has
Please cirole the number beside your choice to each question.
6. Overall, hc« successful do you think the Work-S^dy Program has been?
(1) Unsuccessful
(2) Somewhat Successful
( 3 ) Successful
(4) Extremely Successful
( 5 ) Unsure
to r^gucfgf ^ Work-Study Program has been in helping
(1) Unsuccessful
(2) Somewhat Successful
( 3 ) Successful
(4) Extremely Successful
( 5 ) Unsure
successful do you think the Work-Study Program has been in pro-viding employers witn student help? — ^
(1) Unsuccessful
(2) Somewhat Successful
(3) Successful
( 4 ) Extremely Successful
( 5 ) Unsure
9. How successful do you tliink the Work-Study Program has been in increas-
uig a student’s job skills?
(1) Ifrisuccessful
( 2 ) Somewhat Successful
( 3 ) Successful
(4) Extremely Successful
( 5 ) Unsure
10. How successful do you think the Work-Study Program has been in develop-
ing good job attitudes?
(1) Unsuccessful
(2) Somewhat Successful
(3) Successful
( 4 ) Extremely Successful
(5) Unsure
S^tion III
Questions on the
Work-Study Propram
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,
IMO
,
and "Unsure". Please cirdescribes your opinion. —
11. jto you feel that the Hartford Board ofMucation should continue the Work-Studyfrogram for those students who desire it?
^ Do you belieye that the Work-StudyProgram is a good one?
13. Is supervision by the Work-Study Teacher-
Coordinator adequate?
14. Does your company offer students in the
Work-Study Program summer employment?
15. Does your conpany offer students in the
Work-Study Program full-time employment
upon graduation?
16. Do you think Work-Study student em-
ployees should be paid?
17. Do you feel that a Work-Study student
employee should receive a report card gmde
for on-the-job performance?
18. Would you recommend the Work-Study Prxo-
gram to other employers/supervisors?
19 . Would you allow your child to participate
in a Work-Study Program?
20. Do you feel that the Program encourages
students to leave school before graduation?
21. Do you think college-bound students should
have a work-study experience before graduating
from high school?
22. Are you relatively satisfied with your
student-employee?
23. Is your student-employee dressed properly
for work?
the choice which best
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
24. Is your student-employee well groomed? Yes No Unsure
25. Is your student-employee punctual? Yes No Unsure
26.^ Does your student-employee complete
assigned tasks in a responsible manner? Yes No Unsure
27. Has your student-employee discussed
with you the possibility of full-time
employment or further training after
graduation?
Yes No Unsure
^ Do you think that the Work-StudyProgram has helped to improve your
student’s self-image?
Yes No Unsure
29. Do you believe that the Work-
Study Program has helped your student-
errployee develop a better attitude
toward work?
Yes No Unsure
30. Does your student-employee
discuss personal and job problems
with you?
Yes No Unsure
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Hartford Board of Education
Parent Questionnaire
on the
Work-Study Proprain
In order to detertdre the factors that contribute to a successful
tork-study Progr™, a group of individuals from the University of Massa-
chusetts and the Hartford Board of Education was asked to study the prob-
lem. They developed the attached questionnaire which is designed to pro-
vide information on the four major objectives and various features of the
Vtork-Study Program. You may recaU that the four program objectives are;
1.
To Prevent Dropouts Ftotii School;
2. To Provide Employers With Student-Employees.
3. To Increase Student Job-Skills for the Non-College Bound
Student
.
4.
To Develop Good Job Attitudes in Work-Study Students.
The information we obtain from your answers along with the answers
from other parents will be used to improve the Work-Study Prx^gram.
Therefore, we encourage you to give honest answers. Keep in mind that for
most of the questionnaire there are no "right" or "wrong" answers. The
best and only correct answer is YOUR PERSONAL OPINION . What we really want
to know is HOV/ YOU FEEL about things
.
It is not necessary for you to indicate your name anywhere on the
questionnaire
.
Section I
Backpyound
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Instructions
:
Please circle the nunte beside your answer to each question
1.
How many children do you have in the Work-Study Program?
(1) One
(2) TWO
(3) Three or more
2.
In what high school district do you live?
(1) BuUceley High School District
(2) Hartford Public High School District
(3) Weaver High School District
3.
What grade is your child in at the present time'?
more th^ one child in the Work-Study Program, pleasecl^ the appropriate grades
.
NOTE ; If you have
indicate by cir-
(1) 10th
( 2 ) nth
(3) 12th
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Section II
Evaluation of
Pr>opyam Obnectivpg
Instructions
:
Please cir^ the number beside your choice to each question,
chil^ "think the Work-Study Program has been for your
(1) Unsuccessful
(2) Somewhat Successful
( 3 ) Successful
(4) Extremely Successful
( 5 ) Unsure
5.
How successful do you think the Work-Study
to reduce the dropout rate?
Program has been in helping
(1) Unsuccessful
(2) Somewhat Successful
(3) Successful
(4) Extremely Successful
( 5 ) Unsure
6.
How successful do you think the
employers with student-help?
Work-Study Program has been in providing
(1) l&isuccessful
( 2 ) Somewhat Successful
(3) Successful
(4) Extremely Successful
( 5 ) Unsure
7
.
How successful do you think the Work-Study Program has been in increas-
ing your child's job skills?
(1) Unsuccessful
( 2 ) Somewhat Successful
( 3 ) Successful
(4) Extremely Successful
(5) Unsure
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has teen in
(1) Unsuccessful
( 2 ) Somewhat Successful
(3) Successful
C4) Extremely Successful
( 5 ) Unsure
Section III
Questions on the
Work-Study Propj'ajn
15M
instructions
:
"No", and
”Uns^!''^°Pi^srcircS th^
possible choices, "Yes'
your opinion.
r^ e choice which test describes
9. Do
^
you feel that the Hartford Board nf
^cation should continue the V/ork-Studygram for those students who desire it?
10. Do you believe that the Work-StudvProgram is a good one? ^
^ V/ould you recommend the Work-StudvProgram to other parents? ^
^
Do you feel that the Work-Study
ideogram encourages students to leave
school before graduation?
college-bound students
should have a work-study experience beforegraduating from high school?
14.
Are you relatively satisfied with thetype of
^
job your child had while partici-
pating in the Work-Study Program?
15.
Would your child have remained in
school if the Work-Study Program wero
ro longer available?
16.
Do you feel that your child is
learning a useful job-skill through the
Work-Study Program?
17.
Does working part-time in the Work-
Study program interfere with your child's
honework assignments?
18. Has the Work-Study Program helped to
improve your child's report card grades?
19. Do you think that your child enjoyed
working wliile attending school?
20. Do you feel that the Work-Study Program
has helped to prepare your child for the
world of work?
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
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21. Do you feel that the Work-Study Procrantes encour^,ed your child to continue wf
education beyond high school?
22.
^
you think that your child's appear-
ance has unproved since being employed?
^ Do you feel that the Work-StudyProgram has improved your child's
attendance at school?
^
Do you think that the Work-Study
Program has helped to improve your child's
self-confidence?
25. Do you believe that the Work-Study Pro-gram has helped your son or daugliter develop
a better attitude toward work?
26. Do you think that the V/ork-Study Pro-
gram has helped your child develop a
better attitude at home?
27. Does your child contribute part of
his earnings toward household expenses?
28. Would you allow another child of
yours to participate in the Work-Study
Program?
Yes No Unsure
Yes Uo Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
Yes No Unsure
APPENDIX B
157WORK-STUDY PROGRAM
HARTFORD BOARD OF EDUCATION
Hartford, Connecticut
SfflDQJT EMPLOYEE EVAIDATTOM
NAME OF STUDENT EMPLOYEE
NAI'lE OF EliPLOYER
ADDRESS
type of business
JOB DESCRIPTION
SCHOOL
suggestions may be node in the last
• ^
return this form as soon as possible. Vo,,r> —IS greatly appreciated Your cooperation
I^PERFOyiWCE EXCELLENT GOOD ACCEPTART.P PnnB1 . Punctiality in arriving ^ —
for work
2"^ R6gular daily attendance ~ ~ —
3"^ Ability to follow ' ^ —
directions
4. Quality of work ~
b
. Judgement “ —
Ability to work ~—
with others -
7 . Dependability —
8T Ability to get along
with supervisor
9 . Safety habiti
' ~ —
10 » Sanitary habits “
COIfLENTS
ATTITUDES ON THE JOB
interest in work
2 . Courtesy
3^ Ability to accept
criticism
4^ Cooperation with
company rules
5 . Honesty
6^ Initiative
Areas in which the student needs
Date of Evaluation
APPENDIX C
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WOF^ S'lUDY PROGRAM STATISTICAL ANA1Y‘^T9
BULKELCY, weaver and HAR'rrORD PUBLIC HIGH SQIOOLS
JUJC 1966
Senior class : 34 slmdents
Period
Covered
Avg.
Grade
Avg.
Abs.
Average
Tardiness
Avg.
M.D.O
Sr. Yr. 9/65-6/66
Jr. Yr. 9/64-6/65
N.A. = Klot Available
N.A.
N.A.
13.8
10.4
5.4
3.4
1.08
.95
S't^'tistical study of the members of the mpaduating class of l9fiR
W64 Vtork-Study Program fo^Lo yeaLlSpt^ef196 - June 1966) revealed the following: v p
1 . Average grade increase or decrease was not available.
2. ^senteeism increased fran an average of 10.4 days in the
to 13.8 days in the senior year.
3. Tardiness increased from an average of 3.4 times in thejunior year to 5.4 times in the senior year.
4.
I^jor Disciplinary Offenses increased from .95 in the junior
year to 1.08 in the senior year.
In the school year 1965-66, there were over 364 students in grades
10, 11, and 12 enrolled in the Work-Study Program. The dropout percen-
tage of enrollees both from the program and from the high schools was
4.7% or 17 students. The total dropout percentage in the three high
schools was 9.3% or 568 pupils from a total enrollment of 6109 students.
These students were reported to have withdrawn from school and not plan-
ning to enter another fomal school system.
Of the 364 students in the program as of June 1966, thirty-four were
graduating seniors. Of the 34 students, all were offered full-time employ-
ment with their participating employers and all but six accepted. The* six
who did not accept were enq^loyed full time on other jobs.
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BULm^ statistical analysisULKELEY, weaver and HARTFORD PUBLIC HIGH SCHOOLS
JUNE 1967
SENIOR CLASS : 112 s1:udents
i'eriod
Cbvered
Avg.
Grade
Avg.
Abs.
Average
Tardiness
Avg.
M.D.O.
Sr. Yr. 9/66-6/67 74 8.3 3.16
.8
Jr. Yr. 9/65-6/66 73.2 9.5 3.88 1.5
, ,
study of the members of the graduatiriE class of 19f
1965
Work-Study Program for two years (September-June 19167) revealed the following: ^
1. Average grades improved from 73.2 in the junior year to
74.0 in the senior year.
2. ^s^teeism decreased from an average of 9.5 days in thejunior year to 8.3 days in the senior year.
3. Tardiness decreased from an average of 3.88 times in thejunior year to 3.16 times in the senior year.
4. l^jor Disciplinary Offenses decreased from 1.5 in the
junior year to 0.8 in the senior year.
In the school year 1966-67, there were 391 students in grades 10,
11
,
and 12 enrolled in the Work-Study Program. The dropout percentage
of enrollees both from the program and from the high schools was 3% or
5 students. The total dropout percentage in the three high schools was
8.3% or 522 pupils from a total enrollment of 6224 students. These stu-
dents were reported to have withdrawn from school and not planning to
enter another formal school system.
Of the 391 students in the program as of June 1967, 112 were grad-
uating seniors. Of these 112 students, all but 3 were offered full-time
employment with their participating employer. The 109 seniors were em-
ployed by 34 different companies.
1C2
WORK STUDY PROGRAM STATISTICAL ANALYSTS
BULKELEY, WEAVER AND HARTFORD PUBLIC HIGH SCHOOLS
JUNE 1968
SEfJIOR CLASS : 162 students
Period
Covered
Avg.
Grade
Avg.
Abs.
Average
Tardiness
Avg.
M.D.O
Sr. Yr. 9/67-6/68 75.8 7.9 3.2
.9
Jr. Yr. 9/66-6/67 72.9 8.1 5.1 1.2
whn members of the graduating class of 1968Work-Study Program for two ye^ (September1966-June 1968) revealed the following- votipLemo
1. Average grades improved from 72.9 in the junior year to
75.8 in the senior year.
2. i^senteeism decreased from an average of 8.1 days in thejunior year to 7.9 days in the senior year.
3. Average tardiness decreased from 5.1 times in the junior
year to 3.2 times in the senior year.
4. Major Disciplinary Offenses decreased from 1.2 in the
junior year to 0.9 in the senior year.
In the school year 1967-68, there were 468 students in grades 10,
11, and 12 enrollcxi in the l-fork-Study Program. The dropout percentage
of enrollees both from the program and from the hi^ schools was 1.7%
or 8 students. The ^ total dropout percentage in the three high schools
was 8.3% or 515 pupils from a total enrollment of 6200 students. These
students were reported to have withdrawn from school and not planning to
enter another formal school system.
Of the 468 students in the program as of June 1968, 162 were graduating
seniors. Of the 162 students, all but 17 were offered full-time employ-
ment with their participating employer. These 145 seniors were employed
by 41 different companies.
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WORK STUDY PROGRAM STATISTICAL ANATY^Tc;
BULKELEY, weaver and HARTFORD PUBLIC HIGi/LhOOLS
JUNE 1969
SENIOR CLASS : 135 students
Period ~
Covered
Avg.
Grade
Avg.
Abs.
Average
Tardiness
Avg.
M n n
Sr. Yr. 9/68-6/69 74.6 18.7 5.4 1.5
Jr. Yr. 9/67-6/68 72.3 8.9 4.5 1.5
study of the members of the graduating class of iqrqwho had been members of the Work-Studv Pnocrr.^Tn ^ 1369
1967-June 1969) r^vealed^e fSl^: (Sept^r
1. Average ^des imprcved from 72.3 in the junior yearto 74.6 m the senior year.
2. Average absenteeism increased from 8.9 days in the
ysar to 18.7 days in the senior year.
3. Average tardiness increased from. 4.5 times in the
3^-^^^or year to 5.4 times in the senior year.
4. Average Major Disciplinary Offenses remained constant.
TT ^
school year 1968-69, there were 521 students in grades 9, 10,
11, and 12 enrolled in the Work-Study Program. The dropout percentage
ot enroUees both from the program and frcam the three high schools was
2.8-6 or 15 students. The total dropout percentage in the three high
^ools was 7.8% or 596 pupils from a total enrollment of 6385 students.
These students were reported to have withdrawn frcan school and not plan-
ning to enter another formal school system.
the 521 students in the program as of June 1969, 135 were grad-
uating seniors. Of the 135 students, all but two were offered full-
time employment with their participating employer. These 133 seniors
were employed by 39 different employers.
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WORK-STUDY PROGRA?^ STATISTICAL ANALYSTS
BULKELFY, WEAVER AND HARTFORD PUBLIC HIGH SaiOOLS
JUIC 1970
SENIOR CLASS : 154 students
Period
Covered
Avg.
Grade
Avg.
Abs.
Average
Tardiness
Avg.
M.D.O.
—
Sr. Yr. 9/69-6/70 73.1 21.4 6.35 1.97
Jr. Yr. 9/68-6/69 74.0 18.3 3.10
.60
of members of the graduating class ofiy/0 who had been meml^ers of the Work-Study Program for two years (Sen-tember 1968 - June 1970) revealed the follLing:
^ ^
1.
Average grades decreased from 74.0 in the iunior year to
73.1 in the senior year.
2. Average absenteeism increased fram 18.3 days in the junior
year to 21.4 days in the senior year.
3. Average tardiness increased from 3.1 times in the junior year
to 6.35 times in the senior year.
4. Average Major Disciplinary Offenses increased fron .6 in the
junior year to 1.97 in the senior year.
In the school year 1969-70, there were 592 students in grades 9-12
enrolled in the Work-Study Program. The dropout percentage of enrollees
both from the program and from the three high schools was 2.5% or 16 ,
students. The total dropout percentage in the three high schools was
8.1% or 516 pupils from a total enrollment of 6366 students. These stu-
dents were reported to have withdrawn from school and not planning to
enter another formal school system.
Of the 592 students in the program as of June 1970, 154 were gradu-
ating seniors. Of the 154 students, all but 10 v;ere offered full time
employment with their participating employers. These 144 seniors were
Qnployed by 46 different employers.
1G5
DTTTi^^'^^
STUDY PROGRAM STATISTICAL AflATY'^Tc:buuocley, wmvm im^tford
mooi^
JUNE 1971
SD'irOR CLASS : 148 students
Period
Covered
Avg.
Gmde
Avg.
Abs.
Average
Tardiness
Avg.
M n n
—
Sr. Yr. 9/70-6/71 75.12 16.20 7.35 2.05
Jr. Yr. 9/69-6/70 72.89 22.55 — 2.35
1971 who had been members^of graduating class of
(Septenber
lyby 1970 to 75.12 for the school year 1970-1971.
decreased from 22.55 days for the 1969-1970 school year to 16.20 days for the school year 1970-1971,
Average tardiness (not reported).
Offenses decreased fron 2.35 in
1970-1971^
^
q_i 9
^ school ye^ 1970-1971 there were 595 students in grades12 enrol^d in the Work-Study Program. The dropout percentage ofe^llees both from the program and from the high schools was 3.7% or
tr=,o^q
dropout percentage in the three high schools
was 9.4-0 or 586 pupils frcm a total enrollment of 6262 students. These
students were reported to have withdrawn frcm school and not planningto enter another formal school system.
Of
^
the 595 students in the program as of June 1971, 148 were
graduating seniors. Of the 148 students, all but 17 were offered full-
time employment with their participating employer. These seniors were
employed by 50 different employers.
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WORK STUDY PROGRAI^ STATISTICAL ANATYSTc;
BULKELEY, WEAVER AMD HARTFORD PUBLIC HIGH SCHOOLS
JUfJE 1972
SENIOR CLASS : 171 students
Period
Covered
Avg.
Grade
Avg.
Abs.
Average
Tai\iiness
Avg.
M.D.O.
Sr. Yr. 9/71-6/72 75.98 15.1 7.68 1.71
Jr. Yr. 9/70-6/71 71.85 21.2 11.10 3.35
I 97 n
members of the graduating class ofiy/U-1971 who had been members of the Work-Study Program for two years(September 1970-June 1972) revealed the followiri^;
1. Average grades improved from 71.85 in the school year 1970-
1971 to 75.98 for the school year 1971-1972.
2. Average absenteeism decreased from 21.2 days in the junior
year to 15.1 days in the senior year.
3. Average tardiness decreased from 11.10 times in the junior year
to 7.68 times in the senior year.
4. Average Major Disciplinary Offenses decreased frem 3.35 in the
junior year to 1.71 in the senior year.
In the school year 1971-1972, there were 579 students in grades
9-12 enrolled in the Work-Study Program. The dropout percentage of
enrollees both from the program and from the three high schools was 6.3%
br 37 students. The total dropout percentage in the three high schools
was 8.1% or 507 pupils from a total enrollment of 6294. These students
were reported to have withdrawn from school and not planning to enter
another formal school system.
Of the 579 students in the program as of June 1972, 171 were
graduating seniors. Of the 171 students, all but 29 were offered full-
time enployment with their participating employer. These seniors were
employed by 56 different employers.
167
WORK STUDY PROGRAM STATISTICAL ANAIY'^Tq
BULKELEY, weaver and HARTFORD PUBLIC HIGH LhOOLS
JUIC 1973
^ENIOR CLASS ; 157 students
The statistical study of the meinbers of the class of 1973 who
1. Average grades ^proved from 73.8 in the junior year to/b,3 in the senior year.
2. Average absenteeism decreased from 12.5 in the junior
12.3 days in the senior year.
3. Average tardiness increased from 4.4 times in the junior
year to 7.2 times in the senior year.
4. Average ^ Major Disciplinary Offenses decreased from 1.80
in the junior year to 0.76 in the senior year.
In the school year 1972-73, there were 523 students in grades 9-12
enrolled in the Vfork-Study Program. The dropout percentage of enrollees
both from the program and from the three high schools was 4.2% or 22
students. The total dropout percentage in the three high schools was
8.4-6 or 530 pupils from a total enrollment of 6307 students. Tliese stu-
dents were reported to have withdrawn from school and not planning to
enter another formal school system.
Of the 523 students in the program as of June 1973, 157 were gradu-
ating seniors. Of the 157 students, all but 23 were offered full-time
employment with their participating enployer. These seniors were employed
by 50 different employers.

